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A MESSAGE FROM THE 
PRESIDENT 
 
Paul J. Schafer 
 
As the newly-elected President of the History of Reading Special 
Interest Group for the 2007-2008 term, may I first  thank you, 
my  colleagues,  for the honor that  you  have bestowed upon me. 
It is with humility that I accept this position. 
 
 In addition to my work in academe, I have run for public office 
several times, serving for fifteen years as a school board member 
and twelve years as a county legislator. I do not mean  to be 
impertinent when I say that  being elected  President of the 
History of Reading SIG was the  most  enjoyable, relaxed, and 
stress-free campaign I  ever  ran. 
 
Several of my research interests deal directly with the history of 
reading. One project that I have been working on for quite a few 
years is a manuscript entitled The History and Influence of 
Children’s Libraries in the United States. During the past seven 
years, I have made frequent trips to various children’s research 
libraries to collect data. Most notably, I have made numerous 
trips to the Osborne Collection of Children’s Books  in Toronto,  
the Morgan Library in New York City; the Pittsburgh Public 
Library (the William R. Oliver Special Collection, and the 
Elizabeth Nesbitt Children’s Literature Collection), and the New 
York City Public Library to collect data.  
 
One of my objectives is make the history of libraries as 
interesting and as relevant to readers as possible. To this end, I 
have focused my research on unearthing personal observations 
and recollections concerning books, libraries, and librarians.  
The book will illustrate how libraries have influenced the lives 
of many people, not merely in the distant past, but of those 
people who are still living. To this end, I placed a blurb in The  
Book Review section of The New York Times asking readers to 
share their earliest recollections of libraries. Surprisingly, I 
received more than 200 letters, many poignant, from around the 
world. From these letters I co-authored an article that appeared 
in The School Library Journal.  
 
Though the letters contained all sorts of tender reminiscences, 
two themes stood out: (1) the importance of books, and (2) the 
profound impression of physical appearances. The letter writers 
frequently mentioned that the books had offered them a 
sanctuary, a gateway, and a place for transition. Books help give 
them a safe passage to a positive sense of self. The imposing, 
sometimes intimidating exterior façades contrasted with the 
warm inviting spaces inside.  
 

The president of a company wrote, “There is no doubt in my 
mind that my romance with the children’s library helped to 
develop my imagination and creativity, as well as my sense of 
optimism.” A 70-year old woman wrote, “Although I am Jewish, 
one of my warmest memories, both figuratively and literally was 
sitting around the fireplace and being read to around Christmas 
time at the Brooklyn Public Library.” After confessing to 
stealing a library book 60 years ago, a child psychoanalyst said 
that he often arrived at the library before the librarian and stated 
that books “were my first recognition of any world outside of 
my own immediate one.”  
 
An 82 year old woman wrote about a librarian, “Her kindness 
and care were palpable. Coming from a household where my 
mother preferred my father’s belt to a gentle word, the librarian 
not only gave me a wonderful introduction to the library, but she 
represented to me that the world of books creates kind people; 
people who ask and discuss before they hit; people who will 
look you in the eye before they will strike to keep you low.”  A 
writer and an editor remembered the time at the Brownsville 
Children’s Library when she could finally enter the adult 
section, “Getting the card that  let you  go upstairs and borrow 
books from that collection was as significant a rite of passage for 
us as any  formal  ceremony.” 
 
A Swedish immigrant tells of “a glass display case containing 
beautifully designed mythical landscapes with characters like 
mice and rabbits. I clearly recall a sensation of magic 
descending upon me.” Years later she returns to the library to 
discover, “the glass cases appeared small and shabby. I 
wondered what there had been to marvel at. The ‘mystery room' 
seemed crowded and irritatingly dark, but  many years later, as 
an adult, the magic is still there in my memory, to conjure up at 
will. Long live the creators of children’s libraries and the magic 
they instill in out hearts.” 
 
I am continuing to collect anecdotes for this part of the book and 
would truly appreciate your recollections, so please send me 
your earliest remembrances of libraries and librarians.  
 
May I take this opportunity to thank Jennifer Monaghan, Joe 
Zimmer, and Susan Israel for their help and support.  I look 
forward to working with all of you who share a devotion to 
history, reading, and books.  Please feel free to call write, call 
(716-373-2466) of email me pschafer@sbu.edu with your ideas, 
suggestions, and recommendations. 

History of Reading News is published twice a year by the History of Reading 
Special Interest Group of the International Reading Association. News items 
should be sent to Joseph E. Zimmer, Coeditor, P.O. Box 76, St. Bonaventure, 
NY 14778 (jezimmer@sbu.edu) or to Arlene Barry, Coeditor, University of 
Kansas, Bailey Hall 205A, Lawrence, KS 66045 (abarry@ku.edu). Dues are 
$10.00 a year payable to the History of Reading SIG. Send dues to Dixie 
Massey, 20330 190th Avenue East, Orting WA 98360 
(ddmassey@comcast.net). 
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LITERACY AND HUMAN CHANGE: AN 
HISTORICAL ANALYSIS 
 
Ruth D. Farrar and Robert F. Sylvester 
 
We stand today at the threshold of a new Copernican Revolution.  
It is a revolution of knowledge, of access to knowledge, and of 
worldview. This revolution is centrally informed by a profound 
shift in our view of ourselves as members of a planetary family, 
who share a newly revealed family heritage that stretches back at 
least 50,000 years of a common history in the use of the most 
powerful technology available to this species, language. The 
transformative power of language lies not only in the 
evolutionary tools of speech, abstract thinking, and the 
adaptation of written thought, but more especially in the 
complex combination of these assembled tools of thinking into a 
technology that we call human language. 
 
Language may have evolved in a significant and powerfully 
leveraged manner between 50,000 and 100,000 years ago and 
this evolution of language may have created the needed 
conditions that made successful the eventual initial waves of 
migration of the first modern human populations out of Africa.  
What is also clear from the physical record is that evidence of 
language in human communities was universally found by 
40,000 years ago.  By that time the first waves of successful 
migration out of Africa were complete. Australia was populated 
within the next few thousands of years and large regions of the 
planet itself were populated by modern humans within the next 
15,000 years.  It is now apparent that a biological change related 
to language capacity, at the genetic level, took place in an 
African population somewhere between 50,000 and 80,000 years 
ago and allowed this dramatic and revolutionary spread of the 
modern human population to all corners of the world. 
 
The narrative that now emerges, from discoveries covering a 
number of distinct disciplines, is that a relatively small number 
of modern humans were able to successfully migrate out of East 
Africa and that all human populations now present on the planet 
share a genetic lineage and heritage with those modern men and 
women in those first African migrations.  It has been suggested, 
and it seems reasonable to assume, that the brains, the minds and 
the capacities for language that emerged in these first African 
migrations were also responsible for whatever evidence we see 
for the present-day advances in science, technology, the arts, and 
education. 
 
Most recently our knowledge of our shared human history has 
been informed by ground-breaking work in seven different 
scientific disciplines including paleoanthropology, archeology, 
population genetics, historical linguistics, primatology, social 
anthropology, and evolutionary psychology. The power to adapt 
and the desire to learn found resident in human populations can 
be seen as a natural outgrowth of the modern human brain. The 
capacity for rapid response to threats in the environment as well 
as the potential for sustained thought and memory aimed at 
overcoming or avoiding such threats in the future has been a 
human feature for at least the past 100,000 years.   
 

So our newly expanded knowledge of our family tree coincides 
with a technology revolution that is uniting this global tribe in 
ways never imagined by any emperor, king or pharaoh of the 
past. The combined power of these two revolutions, one related 
to our growing knowledge of a shared genetic and social history 
and the other establishing once and for all a homeland bordered 
only by the limits of the planet, now cause us to reconsider the 
limits and meaning of both teaching and learning and to 
fundamentally question the purposes to which language and 
literacy are employed in writing a future for all people. 
 
Ever since the appearance of the first written text on a clay tablet 
in Mesopotamia more than five thousand years ago, societies 
have determined who would learn to read and write, how they 
would learn, and how their literacy would serve the common 
good. Just as literacy forever changed the ways humans 
communicate and relate to one another, it also changed the ways 
humans define and are defined by the place they occupy as 
members of society. From a critical perspective, we might 
consider the role of literacy as that which defines relations of 
power. Societies construct systems of power or forms of capital 
that differentiate in privileging some members over others.  
 
The seminal work of Nila Banton Smith, American Reading 
Instruction  (1934/1962) provides a backdrop for examining the 
ways in which reading instruction contributed to the 
objectification of young learners as central to social 
determinism. Smith  described the early 17th to late 18th centuries 
as a period when religion was the “all-controlling force in their 
lives” (p. 12). Learners who relied mainly on the repetition and 
recitation of religious teachings were viewed as essential to 
perpetuating European superiority and dominance in the new 
land. During the late 18th to mid 19 centuries, the emphasis in 
reading instruction shifted to a nationalistic-moralistic emphasis 
(pp. 36 – 73). This period was marked by a movement toward 
secularization when public education was founded and the states 
assumed control of curriculum. Reading instruction was 
designed to (a) purify the American language, (b) develop 
loyalty to a new nation, its occupations and resources, and (c) 
teach the high ideas and moral behavior considered necessary to 
American citizenship. Learners were expected to acquire the 
“disciplines” of nationalism (rules and language exercises) and 
moralism (good behavior and citizenship). During this era, a 
national culture began to emerge and literate behavior was 
associated with conformity or, put another way, the elimination 
of difference.  Predictably, according to Smith, the mid-19th 
century saw an emotional outburst of patriotism. The curriculum 
was designed to prepare great masses of young people to carry 
out their patriotic duties as citizens of a democracy. Young 
learners then were viewed as apprentices in ‘patriotic 
excellence’ associated with elite, Western-European perceptions 
of their own or desired positions in society.  Each of Smith’s 
examples exposes literacy as a instrument of political privilege 
and power—to bring Western values to the new land, to sanctify 
young learners in preparation for citizenship, and to inspire 
patriotic superiority that would further separate and isolate 
people. And each example shows that literacy is neither neutral 
nor objective but it is a tool that has the power to oppress or to 
emancipate. 
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We are today at a juncture in human relations that makes 
irretrievable the coming together of the human race in ways that 
were never before possible. Just as people in the time of 
Copernicus had to deconstruct misconceptions of their place in 
the universe, the people of today must tear down long-held 
artificial constructs of difference and division. Today we know 
that we are one genetically-bound human family with a common 
history and future on this planet Earth. This revolution is 
fundamentally tied to literacy because it is through our shared 
information and communication that we are challenged to 
respond to our ever-changing collective knowledge of ourselves 
and one another.  
 
As semiotic to this ever-changing nature of our knowledge we 
look for indicators or benchmarks, all of which are 
overshadowed by the challenge to act ethically and teach 
competently. Our analysis of the historical path of literacy 
education naturally leads to a consideration of three fundamental 
core propositions concerning the near future of literacy 
education in our world today. These propositions might be 
conceived as: 

1) Changing definitions of our human family 
continually alter the definition of literacy. 

2) The scale and speed of change underway has never 
been witnessed before in human experience. 

3) In this world of change literacy education must 
both explain and respond to the increasingly 
evident reality of human interdependence. 

Further consideration of the current challenges in the global field 
of literacy education suggests that we can envision four 
fundamental benchmarks related to literacy and human change.  
These benchmarks are outlined below as ‘indicators’ of change 
in human relations, the technology of change, the ecology of 
change and the transactional/transformational aspects of human 
change through literacy.  
 
Relational Indicators of Change 
For 6,000 years social and political forces have determined the 
forms and functions of literacy, which, in turn, have influenced 
the way people relate to one another through texts. Reader-writer 
relationships affect the ways in which readers and writers view 
themselves.  When people perceive readers and writers as central 
to the functions they perform, they ascribe to them inalterable 
characteristics as taken-for-granted assumptions of social 
determinism. This social determinism always finds its way into 
public and education policies.  
 
Technological Indicators of Change 
As new technologies change, new literacies are born. Leu (2000, 
p. 745) refers to these changes as the deixis of knowledge, where 
meanings, as in the words today  or tomorrow, shift quickly in 
relation to changing points of reference (Labbo & Reinking, 
1999). As literates we are constantly interacting with new and 
changing texts and text forms. As we interact with new messages 
in ever-changing media forms, we are constantly re-defining our 
world (Freire & Macedo, 1987; Manguel 1996, pp. 167-169). 
Increasingly, the extent to which people can access, comprehend, 
analyze, evaluate, and produce information determines their 
status in a literate society.  
 

Ecological Indicators of Change 
Literate socializations take place within the environment and it 
is here that identities are formed. In a literate society identity 
development begins in early childhood and is dependent upon 
social and psychological orientations, as well as a level of 
linguistic and cognitive abilities. Because literacy is a social 
construction, it reflects and is reflected in the internal and 
external ecology of the learner. As the young mind is shaped by 
socio-cultural messages, so policies are shaped by current and 
emerging ecological features—economic, educational, linguistic, 
political, and religious.  
 
Transactional Indicators of Change 
Rosenblatt (1994) challenged us to recognize transactional 
relationships wherein we see humans as continuously in 
transaction with their social and physical environment. The text 
and the context are part of the reader and the reader is part of the 
text and the context. In the resulting transaction, the reader 
draws on her “experiential reservoir” as a basis for creating new 
meaning—meaning that did not originate solely with the author 
or the reader. Today, readers are challenged to know how to read 
multiple media forms and text structures, critically evaluate 
information, test the accuracy of information, select relevant 
from irrelevant and essential from nonessential information, and 
synthesize information from multiple sources. Labbo and 
Reinking (1999) argue that when we factor technology into 
today’s teaching and learning we must engage in a process of 
negotiating multiple realities.  
 
New literacies, especially as they incorporate new technologies, 
are vastly complex experiences. They involve a broad range of 
issues that represent not just one perspective but a matrix of 
social and political influences (Labbo & Reinking, 1999). 
Greater interactivity and wider bandwidth media account for 
higher levels of engagement, interest, or attitude (Leu, 2000), 
and these increase individual locus of control and wider 
participation in global citizenship. “Increasingly, it appears that 
literacy itself is defined largely by change itself, its meaning 
dependent on rapidly changing technologies for information and 
communication and the envisionments for literacy they 
repeatedly inspire” (p. 746). 
 
Developing a clear vision of the near future of literacy education 
and its role in the emerging story of the development of human 
potential worldwide is not as easily gained as our present 
understanding of even the deep past of the history of literacy and 
human change. However, given the central role of language in 
writing a human future, this undertaking challenges us to re-
think our notions of society and, in particular, the ways we 
determine who will learn to read and write, how they will learn, 
and how their literacy will serve the common good.  
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RECOMMENDED READING 
 
Literacy in Hungary, Past and Present, by 
Anna Adamik-Jászó 
 
Literacy in Hungary, Past and Present is the title of a new book 
by Anna Adamik-Jászó on the history of Hungarian reading 
instruction. Richly illustrated and written in English, Adamik-
Jászó’s short book (102 pages) was available at the International 
Reading Association’s World Congress held in Budapest in 
August, 2006. 
 
Hungarian, as Adamik-Jászó explains, is thought to be related to 
Finnish, Estonian, and a few minority languages in Russia. There 
are disadvantages to such individuality: the rich traditions of 
Hungarian literature, its folk art and folk tales, are “locked away 
from the world in the prison of our unique language” (p. 6).  
 
Like Finnish--and, we might add, American-Indian--languages, 
Hungarian is highly agglutinative: it uses infixes and affixes 
where English uses separate words. The English words “in my 
house,” for instance, are expressed in Hungarian by the word 
házamban, where ház = house, and the suffixes am = my, and 
ban = in. Because word roots also change in response to 
affixation (enni means to eat, but I eat is eszem), the result is a 
very highly inflected language.  
 
Hungarian was first, and very early, written in runes, from right 
to left. But when the Hungarian Grand Prince Géza realized that 
the Magyars (Hungarians) were becoming marginalized, he 
made the key decision to convert the country to Christianity. On 
Christmas Day, 1000 AD, his son István became the first feudal 

Roman Catholic King of Hungary. (István would later become 
Saint Stephen.) Switching to the Roman alphabet was a natural 
companion of this conversion. 

 
Döbrentei Gábor: Pali és Minka olvasni tanul (Paul and Minka Learn to 
Read), 1826. 
 
 
 
Reading Instruction 
In medieval times Latin was the medium of reading instruction, 
but records written--at least partially--in Hungarian survive from 
as early as 1055. In 1560 the council headed by Cardinal Miklós 
Oláh decided that schools should teach reading in the mother 
tongue. Even before this decision, the Kolozsvár ABC, the 
earliest extant reader to be written in Hungarian, had appeared in 
1553. As was true across Europe (and later in colonial America), 
the purpose of ABC books was to teach Christianity. 
 
Written Hungarian, according to Adamik-Jászó, has an almost 
perfect match between sound and symbol. The methodology 
employed in earlier centuries was the alphabet method. (This 
was also the method that the earliest English settlers transported 
from England to New England.) The alphabet method requires 
the learner to learn the names of the letters and then combine the 
letters into syllables, pronouncing both letters and syllables 
aloud. Children learned a syllabary consisting of two-letter 
syllables before proceeding to read whole words.  
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While he was living in Sárospatak, Hungary, from 1651 to 1653, 
Johann Amos Comenius prepared his famous book, Orbis 
Sensualium Pictus. He was the first to encourage treating letters 
as sounds, an approach that we would call a phonic approach 
today. The “sounds” of the letters were imitations of sounds that 
occurred in nature. For instance, Comenius identified the letter F 
as the sound of the wind blowing, ffff.  
 

 
Gabriella Lovász, Beatrux Balogh, & Endre Barkó, Betüvásár (Letter-fair), 
1987.  
 
 
Politics and Change 
From 1541 to 1918, the year that World War I ended, Hungary 
was part of the Hapsburg Empire of Austria. In 1777, the great 
Hungarian linguist Miklós Révai published a book whose title, 
translated into English, is A Little ABC Book for the Benefit of 
Public Schools. From then on, “the teaching of reading 
[Hungarian] was not an isolated attempt any more but an 
organized process” (p. 17). Soon readers for schools began to be 
published that contained secular content, such as the geography 
and history of Hungary, as well as the scriptures. One attractive 
schoolbook, handsomely illustrated, was Gábor Döbrentei’s 
1826 Pali és Minka olvasni tanul, or Paul and Minka Learn to 
Read. 
 

During the 1850s and 1860s, Hungarian educators developed a 
combined method, a reading-through-writing approach that is 
now usually known as the phonic-analytic-synthetic method, or 
PAS. PAS became widely used after 1868, when Baron József 
Eötvös, the minister of religion and education, sponsored the 
Public Education Act of that year. The act required teacher 
training and children’s compulsory school attendance from the 
age of six. Educators emphasized the importance of speech, 
teaching what we would now call phonemic awareness. The 
sounds of the letter were taught. (“In Hungary, we never spell 
out the words in the way English speaking peoples do”) (p. 32). 
When formal reading instruction began, letters were (and still 
are) presented in both their written and their printed forms. 
 
After the Soviet conquest of Hungary in 1948, the PAS approach 
survived, but the content of schoolbooks was affected. In the 
1880s, content had shifted from the moralistic stories of the 
Pestalozzian period to Hungarian folktales, poems, and 
children’s stories. Under the Soviet regime, readers for children 
became purveyors of political slogans and biographies of 
Communist leaders. Church schools were closed, the educational 
system centralized, and only a single reading series authorized. 
The slanting handwriting of earlier centuries was replaced by a 
vertical one (still in use).   
 
After 1978, the education ministry allowed the introduction of 
series that emphasized a visual instructional process (akin to our 
whole language approach) rather than an oral-aural one. When 
the year 1989 ushered in the new democratic age, “new reading 
programs appeared whose common characteristic was to restore 
the PAS method” (p. 78). One of these new series is authored by 
Adamik-Jászó.   
 
Publisher: Dinasztia Educational Publisher 
The National Educational Library and Museum 
1155 Budapest, Tóth István utca 97 
Hungary 
 

MESSAGE FROM ROBERT 
CALFEE 
 
To: History of Reading Audience  
From: Bob Calfee 
Re: Venezky Collections 
 
Following Dick’s untimely passing shortly after his Festschrift, 
Karen asked me to help to review and organize his collection of 
books and papers. He was a real packrat.  
 
An initial stack of antique books (readers and textbooks) was 
pulled together for deposit last year with the Stanford Libraries. 
The Libraries moved very quickly to catalogue the collection, 
and a “showing” is planned for later this year.   
 
During a recent visit to Delaware, I went through the remaining 
items in his office along with a bunch of “basement boxes,” and 
several other items turned up that might be of interest to the 
History of Reading community:  
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The notes: a set of 8 18" files with 6x8 handwritten notes on a 
variety of topics: American spelling textbooks; Authors, printers, 
and publishers; Orthography; Literary history; History of 
spelling; Missionaries and spelling; and Miscellany. The entries 
span about 40 years, are written in Dick’s exceptionally clear but 
concise style, and include extended notations. It makes me wish 
for another lifetime to delve into this collection. It could be 
contributed to the Stanford collection (or some other library), but 
would clearly benefit from a review by one or more individuals 
who could add annotations and comments.  
 
The files: two 3-foot lateral files containing standard 8 ½x11 
manila folders. A lot of stuff, but less well organized. Includes 
publications, professional (scholarly) correspondence, more 
extended project notes (e.g., half-inch files on McGuffey, the 
Wycliff Bible, “printing”). I will try to manage a more detailed 
review during my next visit, but for what it’s worth.  
 
The boxes: about 20 standard “moving boxes.” The contents are 
mostly textbooks and scholarly volumes from Dick’s library, 
ranging from the 1960's to the present for the most part, and 
covering his wide range of interests in computers, literacy, 
psychology, and so on. These are in good condition, and the 
collection contains a few “classics.” The packing was done in 
some haste, and the collection could benefit from organization 
and documentation (probably a good deal short of cataloguing, 
to be sure). One possibility is to donate the collection to a third-
world country university, but it seemed worth mentioning the 
matter.  
 
If any of these items is of interest to one or more of the readers, 
drop me a line at your convenience. There is no great urgency, 
but it would be helpful to hear from interested parties before 
NRC, to get an idea of the possible audience. 
 
Robert Calfee 
Professor Emeritus, Research 
1207 Sproul Hall 
Graduate School of Education 
University of California 
Riverside CA 92521 
Off 951-827-2774  Cell 951-533-0034 
Fax 951-827-3942 
Stanford School of Education 
650-736-2883 f 650-725-7412 
  

AN AYE TO THE PAST AND AN 
EYE TO THE FUTURE  
 
Allen Berger 
 
I have a friend who, as a young boy, grew up poor.  Early in life 
he had a goal: to retire by the age of 40.   He achieved that goal 
and thirty years passed.  He went to the local social security 
office and, as a point of interest, he was served by a blind man 
who, after searching the internet, looked up and said:  “There’s 
no record of you.  Where have you been for the last thirty years?  
What have you been doing?” 
 

To which my friend replied with amusement: “What have I been 
doing?  I’ve been raising a family. That’s what I’ve been doing.”  
To which they both smiled and laughed. 
 
Sometimes I reflect on what we in education have been doing 
during these recent decades. 
 
Much has been wonderful.   
 
We know a lot more how the language arts work together. 
 
We are more aware how writing and reading reinforce one 
another. 
 
We also know how research leads to improved practice and how 
practice leads to improved research. 
 
However, there is much we can strive for. 
 
It’s the rare school or school system that invites students to 
participate on book selection committees.  Why not let students 
have a say in the books they use as consumers? 
 
It would be helpful if we write more clearly, avoiding jargon, 
remembering to be civil and respectful and, wherever possible, 
with a little humor.  That might help us communicate better with 
parents and politicians. 
 
How powerful would our voices be with concerted, focused, 
cooperative efforts toward common goals by our leading 
professional organizations:  The National Council of Teachers of 
English and the International Reading Association and affiliates, 
councils, chapters and special interest groups, all working 
together with leading literacy research organizations such as the 
National Reading Conference and the National Conference on 
Research in Language and Literacy (formerly the National 
Conference on Research in English).  
 
 I’m fond of two quotes in particular about the past.  One is from 
William Faulkner.  I don’t remember the exact wording but it’s 
something to the effect that the past never dies.  It’s not even 
past.  The second (both of which I had taped to a cabinet in my 
former life in Ohio) is from another author whose name slips my 
mind.  That saying is sort of the opposite: something to the 
effect that the past is a foreign country, with strange customs, 
strange clothing, a strange language. 
 
Whatever our view of the past, present, or future, let us all 
continue to have the strength to strive to repair and make a better 
world.  I’m fortunate that I took the advice of one of the leaders 
of the History of Reading SIG: during the last months I lived in 
Ohio I gave nearly all my books to the university library, gave 
most of my other belongings to the Butler (Ohio) County 
Children’s Services and then, after selling my home, got in my 
car and drove to Savannah.   
 
During my second month here I began training to become a 
Court-Appointed Special Advocate for Children, which brings 
me into public schools regularly.  Currently I also serve as vice 
president of the Ohio Reading Council, overseeing the planning 



History of Reading News                                          Fall 2007   7 

 
of its annual state reading conference, and soon I’ll begin a 
relationship with the nearby Bethesda Home for Boys, the oldest 
orphanage in the United States. 
 
As Einstein observed, time goes faster for a body at rest, so I 
definitely don’t want to be a body at rest: I’m assuming by being 
in motion I’ll be able to slow time (at least for me).  Then, if I’m 
able to continue my work, I’ll be able to provide a good answer 
if someone asks the question: “What have you been doing for the 
past few decades?” 
 
Allen Berger is Heckert Professor Emeritus, Miami University.  
He lives in Savannah, Georgia, where he moved January 1, 
2006.  His email address is bergera@muohio.edu 
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The History of Reading Special Interest Group sponsors a 
triennial award for the outstanding masters thesis/dissertation on 
the history of literacy.  A prize of $100 will be awarded to the 
masters or doctoral student’s work that represents the best 
scholarship on the history of literacy, broadly defined to include 
the history of authorship, books, instruction, audiences, 
publishing, spelling, libraries, reading, and writing. 
 
The winning thesis or dissertation is announced at the annual 
meeting of the History of Reading SIG, which coincides with the 
International Reading Association’s annual meeting in early May 
of each year.  Winners of the award receive a special plaque as 
well as a three-year membership in the SIG. 
 
Recipients of the award are invited to present a paper based on 
their thesis/dissertation as part of the next annual meeting of the 
SIG.  The deadline for submitting applications for the 2008 
award is January 15, 2008; theses/dissertations must have been 
completed and approved between January 1, 2005 and December 
31, 2007. 
 
GUIDELINES FOR APPLYING 
 
1. Submit three copies of the ‘Title Page Form.’  A 
downloadable copy of this form can be found on the SIG’s 
website:  http://www.historyliteracy.org. 
 
2. Submit three copies of an abstract.  The abstract should be 
typewritten according to the official style required at the 
sponsoring university.  Photocopies are acceptable. 
 
3. Submit three copies of a monograph based on the 
thesis/dissertation research.  The monograph should be no less 
than five typewritten pages and no more than ten pages.  It 
should be double-spaced and written in English.  Font size 
should be no smaller than 12 point.  The monograph should be 
written with no identifying data as to the author or the university 

affiliation.  Include a reference list, which will not be counted as 
part of the 5-10 page body of the monograph.  (NOTE:  
Applicants should be prepared to submit one copy of the 
thesis/dissertation itself, if requested.) 
 
4. Submit a signed letter from the faculty sponsor on official 
letterhead of the university, attesting to the degree and date of its 
award. 
 
5. Only masters or specialist degree theses/doctoral dissertations 
which have been completed and approved between January 1, 
2005 and December 31, 2007 will be considered for the 2008 
award.  More than one thesis/dissertation may be submitted from 
a single university. 
 
6. The applicant's degree can be in any discipline; however the 
thesis/dissertation must clearly be an historical research project 
related to literacy. 
 
7. All entries will be judged by a jury of three literacy historians 
who are members of the History of Reading SIG 
Thesis/Dissertation Award Committee.  The decision of the 
judges will be final. 
 
8. The envelope containing 3 copies of the Title Page Form, 3 
copies of the Abstract, 3 copies of the Monograph, and the 
Faculty Sponsor Letter must be postmarked no later than 
January 15, 2008, and sent to: 
 
Paul J. Schafer 
Associate Professor 
School of Education 
St. Bonaventure University 
St. Bonaventure, NY  14778 
Ph: 716-375-2387 
FAX: 716-375-2360 
 
9. Additional information and copies of these forms can be 
found at the SIG’s website:  http://www.historyliteracy.org 
 
10. Application materials that do not adhere strictly to the above 
guidelines will be eliminated from the competition.  Final 
determination of adherence to the guidelines will be made by the 
chairperson of the Award Committee. 
 
CRITERIA FOR EVALUATION 
 
The thesis/dissertation will be judged on the following criteria: 
1. Significance of study to the field of literacy history. 
2. Clear identification and relevance of the question researched 
to the history of literacy. 
3. Appropriate methodology used in relation to the topic 
investigated (archival research, oral history, etc.). 
4. Utilization of appropriate or sufficient primary sources. 
5. Appropriate and effective use of secondary sources. 
6. Conclusions appropriate given the design and results of the 
research. 
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 ________________________________________________________________________________________ 
 
(3) Name of Institution 
Granting Degree: ________________________________________________________________________________________ 
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 ________________________________________________________________________________________ 
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