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NORMAN A. STAHL 
ELECTED PRESIDENT OF 
THE NATIONAL READING 
CONFERENCE 
                                    
Norman A. Stahl, Professor and Chair of the Literacy 
Education Department at Northern Illinois University and 
former President of the History of Reading Special Interest 
Group, has been elected president of the National Reading 
Conference. Stahl will serve one year as vice president, one 
year as president-elect and one year as president of the NRC, 
which is dedicated to promoting literacy research, theory and 
best practice.  NRC has world-wide membership.  Stahl took 
office in December. 
 
Stahl, who serves as Chair and teaches in the Department of 
Literacy Education at Northern Illinois University, noted “It 
is a great honor to be elected to such a post by the research 
community in the field of literacy. Never before has there 
been greater need for scholarly discourse and action focused 
on literacy theory and research in the United States and in the 
other countries from which the NRC draws its membership. I 
look forward to working with colleagues from across the 
nation and around the world in promoting the goals of the 
NRC as the field's research organization.” 
 
Stahl added. “I have had the privilege of serving NRC on 
numerous committees, been the chair of the Policies and 
Legislative committee, served as the NRC Historian, and 
been a member of the Board of Directors.” As Historian, 
Norm served in an activist role as well as an archivist role. 
Along with former NRC President Trika Smith Burke he 
authored “The National Reading Conference: The College 
and Adult Reading Years” in the Journal of Literacy 
Research.  In addition, he led the NRC Oral History Project 
and along with History of Reading SIG colleagues Jennifer 
Monaghan, Richard Robinson, and Douglas Hartman 
developed the NRC History of Reading Study group which 
convenes at the annual conference.  
 
Stahl was the President of the History of Reading SIG from 
1992 to 1994.  In addition, he has served as First Vice 
President, a Delegate at Large, the Program Chair and as a 
member of the various committees (e.g., nominating, 
dissertation of the year), Finally, he is the compiler of the 
SIG's Procedures and Policies Manual. At our upcoming SIG  

 
 

meeting at the 2006 IRA Convention in Chicago Norm is 
looking forward to presenting a paper that focuses on the 
reading instruction in postsecondary institutions during the 
1930s--a period Norm describes as the “Golden Years of 
College Reading Instruction.” 
 
Stahl has also served as the President of the College Reading 
Association and the Chair of the Board of Directors of the 
American Reading Forum, and he has served on numerous 
committees of the International Reading Association and 
other professional organizations. 
 
Across the years he has given more than 200 presentations 
and workshops for professional organizations, postsecondary 
institutions, and school systems across the country. Topics 
tend to focus on college reading and study strategy 
instruction or the history of reading.  Whenever possible 
Norm explores the intersection of the two topics. 
                                     
Stahl has over 100 publications focusing primarily on either 
postsecondary reading or the history of reading instruction. 
His historical work began with his dissertation in 1983 
entitled A Historical Analysis of Textbook-Study Systems.  
More recent works include the recent chapter with Douglas 
Hartman entitled, “Doing Historical Research in Literacy” in 
the text Literacy Research Methods.  He also authored the “A 
History of College Reading” in The Handbook of College 
Reading and Study Research with James King. He also edited 
the text, Teaching Developmental Reading: Practical, 
Historical, and Theoretical Background Readings.  



History of Reading News                                          Spring 2006   2 

 
 
In addition, he has been the recipient of the Distinguished 
Research Award from the College Reading and Learning 
Association, the Outstanding Publication Award from the 
National Association of Developmental Education, and the 
award for Outstanding Writing in the Field of College 
Reading and Study Skills from the College Reading 
Improvement Special Interest Group of the International 
Reading Association. 
 
NRC is a professional organization for individuals who share 
an interest in research and the dissemination of information 
about literacy and literacy instruction. NRC sponsors a 
research conference each year during the first week in 
December.  In addition to sponsoring an annual conference, 
NRC publishes a quarterly journal, the Journal of Literacy 
Research (JLR), and the National Reading Conference 
Yearbook, which contains selected papers from the previous 
year's conference. NRC also sponsors the dissemination of 
the NRC Literacy Research Reviews and Policy Briefs on 
important literacy issues of the day (available on the NRC 
www site http://www.nrconline.org/). 
 
EATING FINGERS AND OTHER ALASKAN 
TALES: THE ORAL TRADITION, CHILDREN 
AND STORYKNIFING 
 
Eleanor B. English 
Paul J. Schafer 
 
While the folklore of the Native Americans, Hispanics, and 
African Americans has received increased emphasis in 
American elementary classrooms in the last decade, the 
folklore of the Native Alaskans has been generally 
overlooked. With the exception of a flurry of books in the 
1960s and 1970s, which contained collections of Alaskan 
folktales (Gilham, 1960; Ochessess, 1971; Rink, 1974; Hall, 
1975; Oman, 1975), there has been a dearth of publications 
detailing this rich literary heritage. The telling of tales is a 
centuries-old tradition among the indigenous people in the 
northern-most state of the Union. Passed orally from one 
generation to another, this rich literary heritage relates the 
origins, beliefs, lifestyles and never-ending struggles for 
survival in one of world's harshest locations and climates. 
 
Despite the five-region tribal (Morgan, 1979) differences of 
language and customs, the tales follow similar story themes 
and contents. They include creation tales of the world and the 
long ago people as well as the animals that lived within it. 
Powerful supernatural spirits, such as Sedna, the Sea 
Goddess, had an impact on their daily life from birth to death 
through rules, taboos and rituals; swift and severe punishment 
were given to those who failed to obey. Male and female 
shamans, the healers and magic makers, acted as shields 
against the angry forces of the spiritual world and the other 
evils that threatened the populace. 
 

Animals of the land, sea and air played an essential role, 
since they provided sources of transportation and food. In this 
severe environment, the battle against nature and starvation 
was dominant.  Not many “happily-ever-after” stories appear 
in their survival tales. In the constant search for food, 
whether trudging on the frozen tundra or boating on the sea in 
the umiak or kayak, the men spent their days hunting and 
fishing. The animal tales reflect the excitement and 
frustration of the hunt. In addition, various tribes cherished 
certain animals. Within the Tlingit and Haida tribes, the raven 
and the eagle were used as the focus of many animal tales, 
while the Inupiuq honored the whale (Caduto & Bruchak, 
1991). The animals took on human form in many tales; 
animals were important in that they acted as guardian spirits 
for each individual. 
 
Natives listened to the frightening meetings and battles with 
ghosts, giants, and strange creatures. Their lore is filled with 
descriptions of strange beasts that arose from the sea or 
roamed the land to devour the people. Frequently, the 
monsters were the central characters in moral tales to frighten 
children to be good or face the wrath of the beasts if they 
were not (Ochessess, 1971). As in the tales of most cultures, 
the natives also had their hero tales. The stories of men and 
women who had great courage and strength were honored for 
their bold deeds and adventures and have long held the 
interest of the adult and children listeners. 
 
The telling of these tales was a traditional pastime whenever 
the natives gathered in a group in the community house. The 
elders passed on the stories that would not only be spoken but 
also chanted or sung accompanied by the beat of the taut-
skinned drum (Cullinan & Galda, 1994). On an extended 
hunting trip, as the men rested after a day of pursuing animals 
such as the caribou, they would entertain each other with the 
old stories in their hunting snow shelters. Parents and 
grandparents would share tales with the children gathered 
around the family fire throughout the long winter.  
 
In the initial course of collecting data on Alaskan tales, we 
came across an activity relevant to our study at the Early 
American Museum, Hershey Park, PA. In the Alaskan 
Exhibit, we noticed a photograph of two girls squatting near a 
mud puddle; one girl had a small white object shaped like a 
small butter knife in her hand. Along with the picture, there 
was a note stating that the girls were engaging in an activity 
called storyknifing in which they told a story while 
illustrating it in the mud using a storyknife. We were 
intrigued, for in our years of teaching children's literature, we 
had never run across this unique dual, share and show process 
of passing on tales. Eventually, we discovered an ERIC 
document that reported the results of a three-year, 
ethnographic study entitled, Yup'ik women's ways of knowing, 
(Bennett, Baker, & Nelson, 1987). Another later source on 
the topic was a book by Lincoln (1999) titled Let's go 
storyknifing. Original storyknives were located at the 
Museum of Natural History in Washington, D.C. Since the 
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data reported by Bennett, Baker and Nelson are part of an in-
depth ethnographic research study that included living with 
Yup'ik families and conducting on-site interviews with actual 
participants, the information concerning storyknifing was 
synthesized from their work. 
 
In the Yup'ik villages in Southwestern Alaska, there evolved 
a unique custom integrated with the oral tradition and 
children. An old tale was not only shared but also shown 
simultaneously as well. This activity was called Yaaruilta 
meaning “Let's go storyknifing.” As a Yup’ik mother passed 
on a tale to her children, particularly the girls, she would 
accompany the telling with pictographic symbols of objects 
and events using the Yaarruin, the storyknife (fig. 1), on a 
surface of mud or snow. It was the mothers' way of making 
sure that the children became familiar with old tales and 
customs. The fathers and grandfathers played a role in this 
experience too, for they carved the short, 7-8 inch, smooth-
edged storyknife out of ivory, wood or reindeer antlers as 
special gift for the girls. Although the shapes and carvings 
were similar to others, each tool had its own unique design. A 
child who did not possess a specially designed and carved 
storyknife would not be excluded from participating. Spoons, 
sticks, butter knives and even cut pieces of baling wire were 
used. 

 
 

Figure 1. Yup’ik Storyknife (Smithsonian Institute: Museum 
of Natural History) 
 
Although storyknifing was primarily an outdoor activity 
carried on in late spring and summer, children could 
storyknife tales indoors by bringing in mud on wooden 
boards. Some girls who lived in villages out on the Bering 
Sea coast also used snow to share and show their stories. For 
those that lived near water, sand dunes became the medium 
for the group. The activity appeared to have three phases that 
we have modified and categorized as the getting ready; the 
telling and showing; and the ending.  
 
The getting ready - This phase began when the group squatted 
down in a semi-circle around the selected patch of mud. If it 
had been raining, participants would sit on wooden boards. 
Should the mud not be moist enough for play, saliva was used 
to moisten their patch. With the flat side of the knife the 
children would keep working and smoothing out the mud 
until it reached the consistency of creamy chocolate frosting 
and everyone's space was ready. 
 
The telling and showing — There was no set order for turn-
taking; someone would start talking and illustrating in the 
mud while the audience listened attentively. The first story 
teller might begin with, “This is a story my mother told me 

happened long ago. It was about a horrible sea monster that 
would come out of the sea and eat the villagers who were not 
in their houses. . . .” As the tale continued, the storyteller 
used the storyknife to etch the relevant events in a frame-like 
manner, with human or line figures drawn to illustrate the 
setting and the action. These frames were sequentially 
numbered and read horizontally from left to right or set 
vertically and read from top to bottom. Line figures were 
used as symbols which varied among the regions and their 
villages. Those used in the Kuskokwim river delta region 
tended to be line shapes used alone or in the form of circles 
and rectangles to represent an object or person such as  
                     for woman, and            for man.  Some shapes 
 
were drawn from a bird's-eye view looking down from the  
 
sky on to ariver,               kayak,                     or tree.                
 
Line figures were frequently used, for they tended to facilitate 
the oral narrative by precluding long pauses of silence that 
were sometimes necessary with human figure drawings.  
 
The ending – The story teller would stop sharing and showing 
by saying, “That’s all I know.” Some villages had the custom 
of saying, “Yes,” to signify the end of a tale. When this was 
done, another child in the group would begin a new tale. 
 
According to Bennett, Baker and Nelson (1987), storyknifing 
provided a setting for developing certain cognitive skills: 
sequencing through the telling and detailing of events in the 
exact order of their happening; classification through 
identifying natural phenomena within their environment; and 
interpretation through illustrating their perceptions of the 
story and characters in some form on the palette. 
 
The New Orality 
 
The ethnologists discovered that the old tales are still being 
used, but the younger generation is of the technological age, 
and old tales, sadly, are slowly disappearing. Mothers fear 
that the children will lose their cultural foundations. The 
children, however, have developed a new storyknifing mode 
that uses personal, present-day stories about their hopes, 
fears, family tasks and daily village experiences. The children 
are adapting an old tradition into a new orality.  
 
Storyknifing in the Classroom 
 
We believe that storytelling is an activity that would motivate 
students' interest in the oral tradition of the Native Alaskan 
culture. It would make that history personal and alive to them 
by their experiencing what children in the past had done. 
Storyknifing would be an excellent end of unit project on 
Alaskan culture. Since mud or snow is an inconvenient 
medium in the classroom setting, we considered alternatives 
that simulate these surfaces within the spirit of sharing and 
showing. To replicate mud, light brown construction paper 
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with black markers for illustrations can be used. For a snow 
palette, white construction paper and black markers or white 
styrofoam supermarket meat containers with black markers or 
pens would work as well. In addition, Crayola Model Magic 
modeling material spread thinly in the meat container is a 
good substitute for snow. Pointed wooden craft sticks or 
tongue depressors decorated in the Alaskan figure mode can 
to be used to etch the symbols. Since we piloted storyknifing 
with both third and sixth graders, we are confident that these 
alternative media can be used effectively as the base for the 
palette. 
 
For a classroom activity, each child in a small group of three 
or four is given a tale before storyknifing, so as to become 
familiar with the plot sequence and characters. The child is 
allowed time to plan the events, objects and characters that 
they need to be detailed as well as the symbols necessary to 
represent these on the palette. Practice before performance is 
also advised. 
 
A tale which we recommend for initial storyknifing is entitled 
“The Eating Fingers” (Ochessess, 1971). We retold the tale to 
fit the storyknifing process for children. Following the tale is 
a storyknifing palette that was selected from a group of 
palettes because it best expressed the story. Using the meat 
container as the palette, the events of the tale with the 
characters etched as human figures were illustrated. 
Yaaruilta!  
 
 
The Eating Fingers 
 
There once was a tiny village by the sand dunes. One night 
when the children were playing, they became very noisy. 
When one of the women came out to tell them to play without 
making so much noise, the children became very rude and 
made funny faces at her. As time went on, the adults in their 
houses realized that there was no noise coming from outside. 
At first the adults thought that the children were hiding and 
wanted the people to come look for them. They all came out 
and were shocked to see a monstrous hand rising from the 
seashore. On each of the large, thick fingers was a mouth that 
contained long, sharp, blood-stained teeth. The mouth fingers 
had eaten all the children, and were attempting to grab and eat 
the adults too. 
 
The adults were frozen with fear. Thinking that the children 
might be in danger, a woman had brought some sharp knives 
with her, and stood on her toes while she fed her sharp knives 
up into the open mouths of the fingers. The mouths ate 
hungrily. Many of the villagers began to do the same thing.  
After a short while, blood began gushing out of all the 
mouths. The monstrous hand died, and sank slowly back into 
the sea. 
 
From that day on, the adults repeatedly warned their new 
children not to play noisily in the evenings. The children who 

had heard the story of the eating fingers did what they were 
asked to do, and were always very, very good.  
 
The Eating Fingers: The Palette 
 
 
 
 
 
 
 
 
 
 

 

In adhering to the tradition of storyknifing, we end by saying, 
“That's all we know.” 
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Figure 2 Yup’ik children storyknifing on the mud palette 

 
 
GUIDING VOICES IN HISTORICAL STUDIES  
 
Joan M. Taylor 
 
I have spent the last three plus years of my life reading and 
writing about the history of elementary composition 
instruction in the United States from pre-colonial times to the 
present.  Why would anyone want to spend such an inordinate 
amount of time investigating the past?  Is it an escape from 
the present?  Surely, it is not to predict the future.  As anyone 
who has read some of the futuristic education articles from 
the past can verify, many of our colleagues from previous 
times have more than missed the soothsaying mark. 
 
What is it, then, that lures some of us back to dwell in the 
past, immersed in different cultures and times?  Certainly, 
one of the most engaging aspects of researching historical 
topics in education is the variety of texts and artifacts 
available for examination.  In addition to previous studies, 
articles, and books, there are student and teacher textbooks, 
essays, memoirs, journals, letters, biographies and 
autobiographies, interviews, lists, photos, speeches, and 
fictional accounts that provide unique perspectives.  The 
range of genres provides variety and depth to understanding 

not only curricula, but also teachers and their students in 
addition to their views on learning and teaching. 
 
To demonstrate the value that some people from the past 
placed on English language arts textbooks, several of those in 
my now burgeoning collection contain long-forgotten flowers 
or leaves pressed in them to preserve the plant life rather than 
the wisdom of the era.  A classic textbook, Elements of 
English Grammar, by George P. Brown and Charles De 
Garmo, published in 1900, has a creed for English carefully 
written in the front fly-leaf, denoting the English-only stance 
of the time.  It is not difficult to imagine the young writer 
dutifully scribbling and smudging the memorized creed onto 
the clean page.  However, one book, The Instructor or Young 
Man's Best Companion (Fisher, 1856), published in 1856, has 
a carefully mended page that was repaired with a bandage 
stitch reminiscent of sutures for an open wound.  Clearly, this 
text was valued.   
 
Still another textbook, published in 1907, has a small note 
tucked into it, a private exchange between a young student, 
Margaret, and her unnamed friend.  

“Are you going after violets Sunday?”   
“Yes if it don’t rain.  Let’s take a lunch and ask Marie 
and Vera to go along.”   
“I think that would be fine.  Faye can go to if she wants 
to.  Maybe the serving class would go.  What do you 
say?”   
“Alright the more the merrier.” 

The irony of this note-passing is the didactic textbook in 
which it is enclosed.  Noted author Edwin C. Woolley, 
assistant professor of English at the University of Wisconsin, 
states in his preface to this copy of Handbook of 
Composition, “In acquiring skill in the art of composition, it 
is necessary for most students to observe rigidly and 
invariably rules to which masters of the art make exceptions” 
(Woolley, 1907, p. v).  I wonder if it was Margaret who 
circled, “If it don’t rain” on page 4 as an inappropriate usage 
in formal composition or if she ever noticed the glossary with 
28 pages of “miscellaneous faulty expressions” citing this as 
a clear misuse.  Additionally, on page 69, just 24 pages prior 
to the space in which the note was placed, the text states, “All 
right.  Two words. There is no such word as ‘alright.’”  We 
can perhaps assume that she took Wooley’s early words 
about exceptions to heart.    
 
In looking through the photo illustrations in the textbooks of 
that early 20th-century era, I can only sympathize with girls 
like Margaret who all seemed to sport gigantic white bows in 
their hair.  It’s a wonder how any of them were able to lead 
normal lives with a beribboned lump constantly hanging over 
them. Making sure it remained secure and straight must have 
been quite a chore.  I hated the hats I had to wear in the 
1950s; but I can now see how my mother’s generation must 
have thought they were a great improvement in taste and 
quality as a substitute for those amazing bows. 
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One difficult aspect in researching the past has been looking 
at the smiling faces of the children in the magazine pictures 
and realizing the probable destinies they would encounter in 
their adult lives.  For example, the boy enjoying his nutritious 
breakfast in a 1937 pictorial display of a unit on food would 
reach adulthood just in time for World War II deployment.  
And the teachers who responded to the travel opportunities to 
Japan or Holland in 1933 would see a much different world in 
less than a decade.  
 
Perhaps the most rewarding part of studying educators and 
their practices from the past is the potential for connecting 
with like-minded colleagues.  There were nights during my 
dissertation writing when I felt like some of my best friends 
were tucked between the pages of the bookmarked texts, piled 
high on the bed beside me as I slept.  Sometimes I’d find 
myself waking up in the morning worrying about the 
displaced Henry Barnard family or wondering, “What do you 
suppose Dora V. will have to say today?”  Sometimes, these 
colleagues from the past seemed more real to me than those 
of today.  Was I truly sleeping among the dead?  At first, I 
found this a little unsettling, then comforting in the 
knowledge that their presence was constant and predictable as 
well as engaging.  Truly, the life stories of these educators 
have fascinated me more than their writings as their voices 
guided me through their thinking about learning and teaching. 
 
These voices from the past have continued as my intrepid 
companions while I have delved into educational theory and 
practices.  In 1940, J. C. Morrison in an address at the 
National Education Association of the United States 
Proceedings of the Seventy-Eighth Annual Meeting said, 
“One might build up either a case of wishful thinking or a 
record of substantial achievement.  But whatever view we 
may take now, the future historian of American education 
will give a prominent place to the curriculum movement of 
this second quarter of the twentieth century” (p. 308).  As I 
read this, I wanted to reach back through time to let this 
wishful thinker know I heard him and he was correct, his 
words had been found 65 years into the future through a 
previous reference of a reference of a reference.  More than 
that, I wanted to send back my thanks not only to him, but to 
all the educator-writers from the past for their words and their 
insights.    
On some days, I could hear particular voices from the past 
talking to one another.  There was John Swett encouraging 
letter-writing to real or imaginary teachers and describing it 
as “the most practical of all exercises” (Swett, 1881, p. 152).  
Later, Paul McKee (1939), in reflecting on a similar 
imaginary letter-writing exercise, was arguing that any 
assignment asking children to write a pretend letter to “Sitting 
Bull” during a unit of study on Indian life represents a letter 
that no person in his right mind would compose and mail.  
Were Swett and McKee battling in my head?  They both had 
innovative ideas to share and were proposing instructional 
practices based on each of their generation’s student 
populations.     

 
Occasionally, I heard voices so clearly and so often, I found 
myself slipping into the register of the time period in which I 
was studying.  I discovered some archaic and totally 
inappropriate expression like jollification suddenly slip out of 
my mouth or onto my paper.  It felt like a hiccup and I 
thought to myself, “Where in the world did that come from?”  
The notion of You are what you eat borrowed from health 
enthusiasts may be relevant to historical readers and writers 
as well.  A slightly altered adaptation might warn, You are 
what you read; therefore, make sure you read a daily 
balanced diet of text to assure coherence in your own writing.   
 
One striking phenomenon I’ve encountered is that in reaching 
further back into the past, the silence becomes more 
pervasive.  It’s as if the further back in time that’s traveled, 
the more muffled the message becomes; but, at the same 
time, singular voices are more powerful and clearer with little 
competition for attention.  Likewise, as the present draws 
nearer and comes within closer range, speakers become so 
loud and so mixed with others, that the cacophony 
overwhelms the silence and makes it difficult to sort out 
important, relevant events from the blend of the sound-filled 
masses.    
 
Perhaps one of the things that has most struck me in my 
studies has been the enormous respect I have found for 
United States teachers of all generations in their struggles to 
do what they deemed best for their students, the future 
citizens of the country.  This has been perhaps most true of 
those teachers who received their elementary educations 
during post World War I and the depression years and who 
later taught during the World War II era.  Many of them, 
progressive in their ideologies, had to defend their methods 
and themselves as professionals, a struggle they continued 
from those who had first founded normal schools in the mid 
1800s.  In purchasing defense stamps and war bonds, saving 
waste paper and rubber, doing without school supplies such 
as steel scissors, and spending their vacations in war plants, 
teachers were always the quiet, selfless soldiers of any 
struggle in the United States.  They were the ardent 
supporters of the American Red Cross with fund-raising 
drives and the disseminators of patriotic hope; they were also 
undoubtedly the consolers during times of personal loss and 
tragedy, all the while trying to preserve childhood for their 
students in a world of looming fear. 
 
In reviewing each generation’s efforts on behalf of 
educational improvements, I have felt connected to these 
people who together crafted the foundation of my 
professional identity and I feel a deep appreciation for this 
remarkable group of individuals from the past.  It is 
reassuring to know and understand how the issues and 
concerns of today’s teachers are not new ones, although we 
all probably wish some issues hadn’t occurred or re-occurred 
on “our watch.”  Often, our predecessors’ struggles have 
foreshadowed our own with deeply held convictions about 
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the best interests of our students.  By exploring their work, 
their stories, and their challenges, we can gain insight into our 
own and move with more confidence into the future with a 
better understanding of the past.   
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Woolley, E. C. (1907). Handbook, of composition: A 

compendium of rules regarding good English, 
grammar, sentence structure, paragraphing, 
manuscript arrangement, punctuation, spelling, 
essay, and letter writing. Boston, MA: D. C. Heath & 
Company Publishers. 

 
RECEPTION STUDY SOCIETY SEEKS MEMBERS 
 
The newly formed Reception Study Society (RSS) seeks to 
promote informal and formal exchanges between scholars in 
several related fields: reader-response criticism and pedagogy, 
reception study, history of reading and the book, audience and 
communication studies, institutional studies, and feminist, black, 
ethnic, gay, postcolonial, religious, and other studies. Bringing 
together theorists, scholars, and teachers from all of these areas, 
this association will promote a much-needed cross-disciplinary 
dialogue among all areas of reception studies. For more 

information, please contact Philip Goldstein at pgold@udel.edu 
or go to  
http://udel.edu/~pgold/webpage/AbouttheRSA.htm 
 
MEMBERS’ NEWS 
 
E. Jennifer Monaghan's book, Learning to Read and Write 
in Colonial America, was published in the fall of 2005 by the 
University of Massachusetts Press. Jennifer presented a paper 
on undertaking biographical research at a session on “The 
Early Reading Pioneers” at the National Reading Conference 
held in Miami in December. The Early Reading Pioneers: 
Celebrating Contributions to the Field of Reading, a book in 
preparation coedited by her and Susan E. Israel, has been 
accepted for publication by the International Reading 
Association. Many SIG members are among the contributors 
to this account of 16 “pioneers.”  
 
From Dick Robinson: 
 
Recent Books 
 
Robinson, R. (2006). Issues and innovations in literacy 
education: Readings from The Reading Teacher. Newark, 
DE: International Reading Association. 
 
Robinson, R. (2005). Readings in reading instruction: Its 
history, theory and development. Boston: Alllyn & Bacon. 
 
Recent Articles 
 
Robinson, R. D. (2005). Changes in the teaching of reading. 
(Article by William S. Gray) Reading Psychology, 26, 433-
440. 
 
Robinson, R. D. (2005). Oscar Causey and Albert Kingston: 
Two founders of the National Reading Conference: A 
retrospective view. Website of the National Reading 
Conference. 
 
Joseph Zimmer, co-editor of the History of Reading News, 
presented a paper titled “Walter Dearborn: Through the Eyes 
of Each Child” at the National Reading Conference in Miami 
in December as part of the Early Reading Pioneers 
Presentation. 
 
HISTORY SIG TO MEET IN CHICAGO 
 
Presenter(s):   Marilyn McKinney; Rose-Marie Weber; 
Norman A. Stahl; Deborah Saxon; Richard Cleminson; 
Thomas G. Sticht; Mary-Kate Sableski & Jackie Marshall 
Arnold; Dixie D. Massey; George A. Kamberelis & Morta 
Albert; Arlene L. Barry 
 
Topic:   Developing Teacher Expertise for Reading 
Instruction 
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Description: Organizer: Sarah Wadsworth Chair: Marilyn 
McKinney 
 
 
The Attack on Hiss and Groan: Structural Linguistics and 
Reading Instruction in the Mid-20th Century: Rose-Marie 
Weber  
 
The Golden Years of College Reading Instruction--1930-
1945: Norman A. Stahl  
 
Martin Luther's Views on Education and the Uses of Text in 
the Formation of the Myth of Nation States: Deborah Saxon  
 
Literacy Shadow: Real or Imaginary? Richard Cleminson  
 
Celebrating Earlier, Outstanding Contributions to the Field of 
Reading J. Duncan Spaeth: The Princeton Poet Who Taught 
Doughboys to Read in World War I: Thomas G. Sticht  
 
Four Brief Overviews from Chapters in Reading Pioneers:  

 
Charles Hubbard Judd (1873-1946): A Silent and 
Oral Leader in the Science of Education: Mary-Kate 
Sableski, Jackie Marshall Arnold  
 
Raymond Dodge: A Lesson In Historical Research 
and Relevance: Dixie D. Massey  
 
Douglas Waples: George Kamberelis, Marta Albert  
 
David H. Russell (1906-1965): A Man Who Loved 
Learning: Arlene Barry 

 
AN INTERESTING READ 
 
From John Elkins in Australia: 
 
Please see the new co-edited collection by Judith Robertson 
and Cathryn McConaghy called:  'Provocations: Sylvia 
Ashton-Warner and Excitability in Education' now available 
at Peter Lang. 
 
Book Synopsis: 
 
No twentieth-century woman/teacher has provoked as much 
interest and perplexity as Sylvia Ashton-Warner (1908-1984). 
Her life reveals the fascinating dilemmas of classroom 
erotics, the dangers of intimacy in teaching and learning, the 
difficult and ambiguous nature of post-heterosexual 
attachments in women's biographies, and the powerful 
fantasy that the objects of teaching lives are other than our 
own teaching selves. Provocations: Sylvia Ashton-Warner 
and Excitability in Education provides a groundbreaking and 
timely feminist re-visioning of Ashton-Warner. This book 
speaks not only to her enigmatic survivals, but also to 
education's own submission to excitability and provocation. 

 
THE SOCIETY FOR TEXT AND DISCOURSE 
 
The Society for Text and Discourse will hold its Sixteenth 
Annual Meeting at the Millennium Hotel in downtown 
Minneapolis, from Thursday through Saturday, July 13-15, 
2006  
 
The Society for Text & Discourse is an international society 
of researchers who investigate all aspects of discourse 
processing and analysis. The purpose of the society is to 
consolidate research in discourse processing, to enhance 
communication among researchers in different disciplines, 
and to contribute to the education and professional 
development of those in the field or entering the field. 
Therefore, we invite scholars from various disciplines (e.g., 
psychology, linguistics, artificial intelligence, education, 
sociology, anthropology, communications, philosophy, and 
poetics) to attend and participate in the annual meeting. 
 
The specific aim of this conference will be to bring together 
behavioral scientists with scholars who are traditionally more 
focused on the structure of language, text, and discourse. One 
interest that many of these structure-oriented researchers 
share is their concern with the function, context, and process 
of language use. We therefore invite proposals for papers and 
symposia in this general area. 
 
READING PIONEERS PROJECT NEARS COMPLETION 
 
We are pleased to announce the publication of the Early 
Reading Pioneers book with the International Reading 
Association is well underway. The SIG members who are 
involved, including an array of past presidents (David Moore, 
Norm Stahl, Arlene Barry, Joe Zimmer, Doug Hartman, 
George Kamberelis. Oh, and Jennifer Monaghan, the founder 
of the History of Reading SIG. Newer to history who were 
recent members or new members: Sue Israel, Diane Lapp, 
Dixie Massey --Grace could supply you with new names. The 
whole project began when Ed Fry advertised for someone to 
help him in the SIG newsletter in the Spring 2004 issue. 
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