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WELCOME TO A NEW ERA OF THE 

HISTORY OF READING NEWS 
 

By  Joseph Zimmer 
 
It is with great excitement and trepidation that Arlene 
Barry and I take over the wonderful work that Luther Clegg 
and Jennifer Monaghan have done for so long editing this 
newsletter.  When the opportunity was presented to us, we 
jumped at it, but in the intervening months, we have begun 
to realize the depth and breadth of our predecessors’ 
knowledge and acumen in the field of the history of 
literacy.  We owe a great deal to Jennifer and Luther.  Our 
hope is that we can develop and continue the fine work 
they started so long ago. 
     The philosophy of the History of Reading News has 
always been to bring to its readers the very best in feature 
articles, book reviews, and news of our parent organization, 
the History of Reading Special Interest Group of the 
International Reading Association.  With this in mind, we, 
as new editors, also bring new eyes to the subject, and we 
will be experimenting with new features. 
     Some of these new features will be in response to the 
very nice comments we received in the evaluation of the 
newsletter Luther sent out in the last edition.  These 
suggestions included: more reporting on sources for 
funding of research in the history of literacy, more on 
methodology of history research, more citations and 
reviews of recent articles in the field. 
 

 
JOYCE MORRIS SHARES HER LIFE FOR 
LITERACY 
Part 2. Serving a Good Cause 
By Joyce M. Morris 
 

Editors' Note: Dr. Joyce M. Morris has played a 
significant role in reading research and instruction over 
five decades and remains an important figure in the history 
of literacy. She is a founder of the United Kingdom 
Reading Association (1963) and author of UKRA in 
Historical Perspective (1984). Her most recent conference 
contribution, published by the Queen's English Society, is 
entitled What Research Tells the English Teacher and Mr. 
Blair (2001).  The following article is continued from the 
Spring 2002 History of Reading News.  To access the first 
part of this article please go to our website at 
http://www.historyliteracy.org.  

 
 

 
 
A Researcher’s Chance in a Lifetime (1953) 
My life for literacy has been so shaped by extraordinary 
incidents and extraordinary people that it might be described 
as the consequence of either ‘fate’ or ‘destiny’ and not 
simply as ‘chance’ or ‘coincidence.’  

This possibility was amazingly exemplified in 
1953 when a bizarre, backdated promise to a former 
applicant deprived me of a research fellowship.  It prompted 
my university tutor the very next day to telephone an 
extraordinary request to the Director of the National 
Foundation for Educational Research in England and Wales 
(NFER).  She asked that, although seven candidates for the 
new post of reading research officer had been selected for 
interview that same week, I might be allowed, without 
formal application, to be the eighth and last interviewee. 

The Director agreed, apparently because the 
extraordinary, ‘psychic’ Dr A.F. Watts, author of the 1944 
classic Language and Mental Development of Children, and 
the Foundation’s principal researcher, had expressed his 
‘uneasy’ feeling that the ‘right’ person for the widely-
advertised post was not among the seven interviewees 
chosen from over a hundred applicants. 

Two days later as I walked towards the 
Foundation’s headquarters at 79 Wimpole Street, the 
location triggered thoughts of my favorite poet, Robert 
Browning.  I recalled from my schooldays his hopeful, 
prophetic words, “Grow old along with me, the best is yet to 
be, the last of life for which the first was made.”  I also 
recalled how he visited the ‘Barretts of Wimpole Street’ to 
woo Elizabeth, his future bride. 
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With that romantic reminiscence coupled with the 

joyful prospect of marriage in April, 1954 to my ‘soulmate’ 
Michael Morris, I entered the Director’s room in buoyant 
mood for an extraordinary interview which began, ‘As we 
have no written information about you, all we can ask you 
to do is talk and answer a few questions.’  I gladly seized 
that golden opportunity and managed to hold the attention 
of the interviewing panel, especially when I briefly 
explained (as in Part 1 of this memoir) how I found my 
vocation to serve the cause of literacy and outlined my 
subsequent teaching and academic preparation to follow it. 

Shortly after returning home I received a telegram 
offering the post, which I readily accepted as it 
undoubtedly justified the description ‘a researcher’s chance 
in a lifetime.’  That was because then and for years to 
come, the NFER, founded in 1946 by the British 
Government with the education Secretary as President, 
offered opportunities to carry out educational research 
unrivalled elsewhere in the world with regard to scope, 
design, collaborative support and significance. 

Right from the start of what was to be almost 
twelve years’ experience as a professional researcher on the 
Foundation’s staff, I felt privileged to be involved in 
research designed to break new ground in the reading field.  
At the same time I was forewarned by Dr Watts that, 
probably, the results of each project would be strongly 
contested by some influential people, especially those with 
ideological theories to defend and/or political axes to grind.  
Very likely too, the results would be used by other 
influential people for different purposes from those 
intended or even envisaged.  Consequently, there would be 
times when I felt that all my hard work had been wasted or 
deflected from its original purpose. 

Dr Watts regretted that he was near retirement 
age, therefore would not be able to work with me for long 
on the Foundation’s major longitudinal project known as 
‘The Kent Reading Inquiries.’  Sadly he died before any 
results were published and therefore never knew how the 
findings were received and used.  I realized, however, that 
to be ‘forewarned is to be forearmed,’ and was 
everlastingly grateful for his confident belief that my strong 
sense of vocation would enable me to cope when, as 
happened, his forewarnings were justified. 

Before then I discovered that a reading 
researcher’s life could be as arduous as that of Marie Curie 
whose simply-told biography had been my childhood 
inspiration.  In my case, it required physical stamina to 
work round the clock primarily to prepare for and carry out 
the Foundation’s ‘unique,’ reading research programme.  
This was because it focused on children’s reading standards 
and progress in relation to their individual attributes, home 
circumstances and hitherto, neglected school variables. 

For the first part, in 1954, I had to collect data 
from a sample of 60 primary schools scattered all over the 
English county of Kent.  For the second, field studies in ten 
of those schools lasted until July, 1957 in order to find out 
why their pupil’s reading standards differed markedly from 
the rest, and how they subsequently developed.  That meant 
that, during term-time, I spent three days a week away from 
home as I lived with my husband on London’s West side. 

Fortunately Michael was as enthusiastic about my 
vocation as I was about his in the field of fine art and visual 
aesthetics.  He was therefore very supportive of everything I 
had to do for visiting scholars as well as for the 
Foundation’s research programme which in 1958, had 
developed to include a three-year project called ‘Teaching 
Beginners to Read’ initiated, planned and supervised by me 
and involving infant classes in 100 London schools. 
 
MORRIS – CONTINUED ON PAGE 5 
 
Reading the Marketplace: 
The Biography of a Book-Length Study in the History of 
Reading 
By Sarah A. Wadsworth 
 

For five years prior to beginning my doctoral 
studies in English, I worked in a variety of editorial and 
marketing roles in the publishing industry. As a product 
manager for a publisher of technical books, I routinely 
grappled with the problem of how to get the right books into 
the right hands. Decisions about whether or not to publish 
hinged on a series of questions that demanded a 
combination of market research, intuition, experience, and 
sheer luck: how large is the book’s potential audience? How 
should the book be marketed so as to capture the largest 
market? How can the market best be segmented in order to 
maximize sales? 

Long after I had retired from publishing, these 
questions continued to intrigue me. Considered in relation to 
the nineteenth-century literary marketplace, they took on 
heightened significance and suggested new directions for 
literary-historical research. I began to focus on the problem 
of how business practices influenced imaginative literature, 
and how authors and publishers helped to define and shape 
their audiences. I decided to investigate how reading 
patterns changed over the course of the nineteenth century 
as the literary field became ever more crowded, competitive, 
and complex. My hunch was that the literary marketplace 
became increasingly segmented over the course of the 
century, with authors and publishers attempting to 
differentiate their books in order to target specific classes of 
readers with particular types of reading matter. If this was 
so, how did that development affect the literary culture of 
nineteenth-century America? 

At this early stage, Richard D. Brown’s 
Knowledge Is Power: The Diffusion of Information in Early 
America, 1700-1865 suggested a compelling theoretical 
model that might help explain the dynamics of book 
dissemination in nineteenth-century America. Examining 
the increasing availability of information in early America, 
Brown shows that the information environment came to 
resemble a competitive marketplace in which a vast array of 
material vied for the attention of a public increasingly 
incapable of assimilating it. As a result, selection, rather 
than access, became the primary challenge, and the choices 
people made tended to reinforce divisions of gender, level 
of education, and stage of life. This thesis was in the 
background of my own study from an early stage, although I 
ultimately rejected the argument that specialized 
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consumption patterns undermined cultural cohesion by 
exacerbating social divisions, emphasizing instead the 
power of specialized reading, writing, and publishing to 
build diverse communities of readers. 

I decided to organize my study into half a dozen 
case studies, divided by genre and market segment, in order 
to illustrate segmentation by age, gender, and cultural 
status. An equally important goal, however, was to 
illuminate important works of literature. I wanted to focus 
on authors and texts that have played prominent roles in 
American literary history, but I was wary about drawing 
general conclusions from exceptional cases. I therefore 
decided to pair famous authors with popular figures in 
order to situate the exceptional texts within a larger 
context. I paired Nathaniel Hawthorne with Samuel 
Griswold Goodrich to show how Hawthorne modeled his 
early writing for children on the popular “Peter Parley” 
books. I juxtaposed Louisa May Alcott and William Taylor 
Adams to demonstrate the complementary roles these two 
writers played in the gendering of the juvenile fiction 
market. I examined Henry James’s novella Daisy Miller in 
connection with a little-known novella by Mary Murdoch 
Mason in order to highlight James’s affinity with a popular 
subgenre comprising narratives about American women 
abroad. 

My interest in analyzing large categories of books 
led me to focus simultaneously on series. Authors’ series 
such as “Little Women” and its sequels and Mark Twain’s 
checkered “Tom and Huck” narratives revealed how 
successful authors persistently cultivated their ready-made 
audiences. At the same time, publishers’ series such as 
Ticknor and Fields’ impeccable Blue and Gold Series and 
George Munro’s “cheap and nasty” Seaside Library 
provided telling clues as to the way publishers used their 
authors, texts, and the physical book itself to appeal to 
particular categories of readers. Similarly, advertisements 
addressed to groups such as “Young Ladies” or “American 
Boys” offered insights into the ways publishers imagined 
significant subsets of the reading public. 

Although Reading the Marketplace began as a 
collection of case studies loosely united by the topic of 
market segmentation, more vital connections gradually 
came to the fore. I became increasingly interested in the 
effects of market segmentation on American literary 
culture, that is, how the relationships among authors, texts, 
readers, and publishers altered as a result. I began to 
explore the idea that categories of books addressing 
particular groups of readers actually fashioned those groups 
by gathering them together and granting them a collective 
identity and presence in American society. At the same 
time, I explored how the segmentation of the literary 
marketplace fostered the development of new literary styles 
and genres aimed at specific subsets of readers. I also 
became attuned to scenes of reading and writing within the 
fiction itself. Louisa May Alcott, for example, liberally 
sprinkles the titles of others' books throughout her texts, 
weaving into her stories advice about which books to read 
and which to avoid. Other writers, such as William Dean 
Howells, include pointed references to particular imprints 
and series. Such commentary from literary insiders often 

provides valuable clues as to the ways contemporary readers 
actually used books. 

At the dissertation stage, I looked for evidence of 
specialized reading, its effects, and the responses it 
provoked within and immediately surrounding the books 
themselves. I located evidence of specialized reading in 
contemporary trade journals, literary reviews, authors’ 
correspondence, and trade biographies, as well as within the 
literature itself. As I revise the manuscript for publication, I 
am striving to integrate additional evidence from archival 
sources in order to illustrate further the deliberate 
strategizing and classifying that resulted in the segmentation 
of the literary marketplace in nineteenth-century America. 
 

 
 
Country School Memories: An Oral History of One-Room 
Schooling, by Robert L. Leight and Alice Duffy 
Rinehart. Westport, CT: Greenwood Press, 1999. Pp. 
168. Illustrations. $52.50. ISBN 0-313-30919-1. 
By Steven Lynch 

 
The one common element in the story of American 

education for most of its history—whether in colonial New 
England, the antebellum South, on the prairies of the 
Midwest, or in the towns of the Old West—is the one-room 
schoolhouse with its one teacher instructing a class of 
children ranging in age from infants to young adults. At the 
start of the twentieth century, when statistics were beginning 
to be kept on a national level, over one-half of all school-
aged children in America were being educated in one-room 
schools. A number of authors have written books about the 
subject, but few can claim a more personal involvement in 
the story than the authors of this book can. They describe 
the writing of this book as a labor of love because they live 
in the communities where the story takes place, know the 
people being interviewed, and Leight is one of the actual 
people telling their oral histories about the one-room 
schoolhouse and its part in the life of these and thousands of 
other small communities throughout America. 

This collection of memories tells the story of the 
country schools in Bucks County in southeastern 
Pennsylvania during the first half of the twentieth century. It 
is also the story of the demise of a way of educating 
children that had existed in the United States for over two 
hundred years, and the authors’ interpretation of why and 
how this change took place. Using forty-seven audiotaped 

Sarah Wadsworth is Visiting Assistant Professor of English 
and American Studies at Carleton College. Reading the 
Marketplace: The Culture of the Book in Nineteenth-
Century America has been accepted by University of 
Massachusetts Press for inclusion in its Studies in Print 
Culture and the History of the Book. Her next project, 
coauthored with Wayne Wiegand of the University of 
Wisconsin-Madison and tentatively called Right Here I See 
My Own Books is a history and analysis of the Woman 
Building Library of the 1893 World‚ Columbian 
Exposition. 
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interviews with former students and teachers of the one- 
and two-room schoolhouses in these rural farming 
communities, Leight and Rinehart have presented a picture 
of how almost all children were once taught outside of the 
cities in this country. The authors might have put all the 
information about the methodology used to conduct the 
interviews together. They give some details—in the 
preface, on page 5, and on page 16—about the process of 
interviewing the seven participants presented in Chapter 2, 
but no information about how the other forty interviews 
were conducted or how much these stories might have been 
changed by the authors for the sake of the narrative flow of 
the story. 

The first chapter tells a brief history of the one-
room schoolhouse.  In 1915, the U.S. Office of Education 
reported that one-teacher schools accounted for seventy-
one percent of all public schools in America, and one-
fourth of all children were educated in this type of school. 
In the 1920s, there was a national push to consolidate these 
schools because they were considered inferior to urban 
schools, greater economic saving could be realized with 
multi-grade and multi-room structures, and the 
urbanization and industrialization of America was leading 
to modernization and specialization in education. One-
room schools were considered out of date and inefficient in 
their time period, but by the 1960s and 70s critics of the 
consolidation movement lamented the loss of intrinsic 
values such as “community” and “place” that had 
disappeared along with these small close-knit schools. The 
idea that it would be more economical was also disproved 
by the late 1950s as the cost of transporting almost eleven 
million students rose to over a half-billion dollars 

Chapter Two begins with short descriptions about 
each of the seven participants who shared their personal 
memories of their experiences as students, and in some 
cases teachers, in these schools. Their stories are presented 
chronologically, from 1903 to the early 1950s, in the order 
that the participants attended or taught in the schools, and 
are mostly anecdotal in nature. Quite a few of these 
students became teachers in one-room schools and in larger 
schools themselves, and they share their experiences from 
both perspectives. Several of the students were from non-
English speaking families, and their stories about their 
assimilation into the mainstream culture are very insightful. 

Chapter Three tells about the academic life in the 
schools and is mostly devoted to the experience from the 
perspective of the teachers. The authors identify common 
themes that thread through the narrative of these former 
students describing good and bad teachers. Examples of 
traits and styles of the different teachers remembered as 
being good are that they were good disciplinarians, kind to 
their students, interested in them as individuals, innovative 
in their teaching methods, and that they demonstrated an 
enthusiasm for learning. Recollections of bad teachers 
centered on some teachers’ lack of expertise in certain 
subject areas, which students felt made them unprepared 
for high school, and certain teachers’ overzealous use of 
corporal punishment. There is also one story of a teacher 
who molested his female students. 

The subjects taught in these schools included 
reading, penmanship, and arithmetic, and these were 
augmented by history, geography, spelling, health, 
physiology, and nature studies, depending on the expertise 
of the teacher. Teachers varied in their quality and 
competence. Some were just eighteen years old and had 
only completed high school, others had finished a summer 
session or a two-year program at a normal school, some had 
a liberal arts education, and others completed a certification 
program after finishing a bachelor’s program in another 
field. The supervision and hiring of teachers were left to the 
local school board, and certification was handled by the 
county superintendent’s office. The superintendent’s office 
also offered professional support, rated the performance of 
the teachers on a yearly basis, and was in charge of 
teachers’ certification and in offering county and local 
institutes. Other sections of this chapter that relate to the 
students’ experiences include classroom discipline, literary 
programs, county exams, eighth grade graduation, and the 
transition to high school. Many of the students questioned 
whether they were prepared academically and socially when 
they made the transition to the larger high school setting. 

The one-room schoolhouse was more than a place 
to educate the children of a community, as discussed in 
Chapter Four. It was sometimes used as a church, polling 
place, a meeting hall for any number of types of 
organizations, and most importantly a place where parents 
were a part of their child’s education. Parents and other 
community members were involved in the schools through 
parent-teacher organizations, by becoming members of the 
local school board, being in charge of maintenance and 
improvements on the buildings and grounds, and attending 
student performances and other special events. This chapter 
tries to show how the school was tied to the community and 
the part it played in sharing and transmitting the culture and 
values of that community. Through what the authors call the 
“hidden curriculum,” lessons were taught from the books, 
and experiences were caught from the environment. This 
chapter is rich with information about volunteerism, the 
condition and maintenance of the school building by the 
teacher and students, travel to school, the teaching of values 
and attitudes, games played at recess, spelling “Bees,” the 
Pennsylvania German population and other cultural 
minorities, and the disabled. 

Country School Memories closes in Chapter Five 
by looking at the advantages and disadvantages of the one-
room schoolhouse experience, and explores whether 
students were better prepared academically and socially by 
being a part of this unique educational setting. Leight and 
Rinehart identify the roots of many supposedly new ideas in 
education that originated in the one-room schoolhouse, such 
as building a community within a school, multi-age 
grouping, mastering the basics, cooperation, volunteerism, 
self-reliance, responsibility, and high academic standards 
and accountability. 

This book would be of interest to historians, 
students, and sociologists, and the narrative is not so 
technical as to frighten away someone just interested in a 
story about the good old days in the little country school. 
This look at the end of an era in education is a bittersweet 
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remembrance of how life used to be in America before 
mechanization, urbanization, changes in communication 
and transportation, and finally advances in education 
eliminated the isolation of rural areas and spelled the end of 
the one-room school. 
 

 
MORRIS – CONTINUED FROM PAGE 2 
 
Research Results With Far-Reaching Consequences 
(1959-1964) 

In this brief memoir it is only possible to mention 
a few, far-reaching consequences of such an ambitious 
programme for both educational provision and my life 
thereafter.  I therefore limit them below to results of the 
Kent Inquiries eventually published in two reports for the 
foundation’s major research series. 

The first report Reading in the Primary School 
(Morris, 1959) was generally well-received by all 
concerned who also seemed content to await publication of 
the intensive, follow-up studies for a more definite verdict 
on some of the issues involved.  That is, with the exception 
of Sir James Pitman, grandson of the inventor of Pitman’s 
shorthand, and then an influential member of Parliament. 

To my astonishment he telephoned to tell me that 
the report provided the ‘ammunition’ he needed to launch 
experimentation with what eventually became known as his 
‘initial teaching alphabet’ (ita).  Almost incoherent with 
excitement he explained that he was referring to the 
significance of findings about children’s reading standards 
in Kent which confirmed that they were above the national 
average.  Nevertheless, 19.2 percent of the 3,022 survey 
seven-year-olds could be classed as ‘non-readers,’ and a 
further 26.4 percent had some mastery of reading 
mechanics but not sufficient for them to be independent 
readers of simple information and story books. 

Not long after that memorable phone call, Sir 
James invited me to a lunchtime meeting in the House of 
Commons where he gave a talk about his ‘augmented’ 
alphabet and asked his large audience of parliamentary 
colleagues to support his proposals for experimentation.  
He suggested that the complexities of English spelling were 
almost the sole cause of illiteracy in the United Kingdom.  
Then, on a large screen, he projected findings about 
reading standards from my report as the ‘visible rationale’ 
for introducing infants to read through the medium of ita. 

Sir James was a consummate politician, able to 
attract a great deal of publicity and willing to back his 
proposals with his own, considerable financial resources.  
Not surprisingly, therefore, he won the support he needed 
despite having used findings from my report selectively 
and, as Dr Watts had forewarned, not as originally intended 
or even envisaged.  However, as that was to be the fate of 

much of my research, I was grateful to have been 
forewarned and ready to make the most of opportunities that 
might come my way for using the results myself to serve the 
cause of literacy. 

As if predestined, the first batch of opportunities 
came my way in 1960 when a Reading Research Unit, 
specifically to investigate Pitman’s alphabet for teaching 
beginners to read, was established at the University of 
London Institute of Education.  Although that remarkably 
determined innovator was well aware of my reservations 
about ita, for reasons later disclosed to me, he insisted that I 
join both the interviewing panel to select its Head and the 
advisory committee guiding the research. 

I was very glad that he did so because I was able to 
cast my vote for John Downing who devoted his life 
henceforth to serving the cause of literacy with distinction 
and in various ways.  Notably, they included, working with 
me and ita teacher Valerie Kemp to found, in 1963, the first 
‘Council’ of IRA, subsequently granted ‘Affiliate’ status as 
the United Kingdom Reading Association (UKRA). 

I was also very glad that a fellow member of the 
advisory committee was Dennis Fry, Head of the 
Department of Phonetics and Linguistics at University 
College, London.  Like John, he proved to be a longtime, 
‘special’ friend, generous in his efforts to help me make a 
worthwhile contribution in the field of pure and applied 
research.  To him I am particularly indebted for encouraging 
me to contribute ‘Phonics 44,’ my research-based, 
linguistics-informed system for developing initial literacy in 
English (Morris, 1984). 

Strange to relate, long before I had time to publish 
details of that system, I was able to use it in a new role as 
‘freelance’ literacy consultant following an extraordinary 
event in 1964 which changed the whole course of my 
professional life.  That was the year the NFER’s Executive 
Committee appointed the eminent psychologist, Sir Cyril 
Burt, and leaders of teachers’ unions, to read my final draft 
report on the ten-year, longitudinal studies in Kent. 

To the Committee’s amazement, they all refused to 
recommend the report’s publication unless I made changes, 
particularly with regard to findings about how far reading 
backwardness could be attributed to school conditions and, 
especially, to classroom practice and the caliber of teachers.  
I steadfastly refused to do so, and did not succumb to 
feelings of utter despair at the thought of so much, 
collaborative hard work wasted because of ideological 
theories and entrenched attitudes. 

Fortunately there was only wasted time before the 
493 page report was published (Morris, 1966, a).  
Meanwhile, the Executive Committee granted permission 
for me to present a paper about ‘reading backwardness’ in 
July, 1964, at the first UKRA Conference at Oxford 
University.  Moreover, before its publication in the 
Conference Proceedings (Morris, 1966, b), I was able to use 
its content as the rationale needed by the BBC to pioneer 
televised reading programmes, the linguistics base for which 
I could readily provide using my then, unpublished, 
‘Phonics 44’ system. 
 

Steven Lynch is an eighth-grade reading, language 
arts, and social studies teacher at Pontiac Junior High 
School in central Illinois. He is currently writing his 
doctoral   dissertation titled Reading in the One Room  
Schoolhouses of Livingston County, Illinois: 1830-
1945. 
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Freelance and Honorary Work (1965 thereafter) 
By Christmas 1964 there was no immediate prospect of 
continuing reading research at the NFER because of the 
legitimate claims of other subjects for limited financial 
resources.  I was offered a newly-created, senior post to 
‘supervise’ various, ongoing research projects, but decided 
to resign and become a ‘free agent’ for the cause of 
literacy. 
 I was able to make that decision with the generous 
support of my husband who was prepared for the financial 
sacrifice entailed in subsidising my subsequent research 
activities and, especially, when the retention of my 
continued independence and the allocation of time for 
much needed, honorary work meant turning down offers of 
high status posts and potentially lucrative, publishing 
projects. 
 In March, 1965, I said ‘goodbye’ to the ghost of 
Robert Browning in Wimpole Street and ‘au revoir’ to 
colleagues who would soon be departing for the 
Foundation’s new headquarters in Slough.  I would be 
seeing them in the summer term to assist in bringing the 
final Kent report to publication.  Meanwhile, having 
accepted various, interesting commissions and some 
pressing invitations from the Foundation’s visitors, I set off 
with my husband for the USA on the first of our annual 
professional tours combining out joint interests as 
‘perpetual’ researchers in language, literacy, literature and 
art. 
 During that three-month lecture/study tour, I had 
several objectives including the collection of requested 
information for the British Government relevant to the 
proposed funding of a national, ‘Reading Development 
Institute,’ and for the BBC’s pioneering, television series, 
Look and Read.  First, however, at the invitation of Helen 
Robinson, I went as a visiting scholar to the University of 
Chicago School of education where I met Alan Robinson, 
Dina Feitelson from Israel, and other academics who were 
to play an important part in my future life.  I then went with 
them all to Detroit for the annual IRA Convention where 
my contribution ‘Reading Backwardness in Relation to 
School Conditions’ (Morris, 1965) received an ovation for 
‘breakthrough’ research. 
 Because of reflective glow of respect for the 
NFER’s research programme, I was adopted as British 
representative on the program committee for the First 
World Congress on Reading held in August, 1966, at 
UNESCO House, Paris.  From then on I was involved in a 
number of IRA’s World Congresses, and was Local 
Arrangements Chairperson for the eleventh, in 1986, at the 
University of London Institute of Education. 
 
More Pure and Applied Research 
By means of much honorary work, I used findings of the 
Kent Longitudinal research to try and stimulate action to 
improve educational provision for literacy and, especially, 
for improvement in the training of initial literacy teachers.  
Sadly, apart from acceptance of a disclosed need for more, 
‘quality’ children’s literature in schools, the findings made 
little impact on educational provision.  This was partly 
because the Government-sponsored ‘Plowden Report,’ 

published in 1967, appeared to endorse much of what was 
advocated as ‘good practice’ by so-called ‘progressive’ 
educationalists. 
 With support from research-minded, experienced 
teachers, I decided to use the findings to provide classroom 
materials of a kind not hitherto available in that all would be 
research-based.  By 1968 I had been approached by several, 
major publishers with a request to devise a basic reading 
scheme, but only one was prepared to risk ‘breaking new 
ground,’ i.e., Macmillan Education. 
 To cut a long story short, I became freelance 
Director of the company’s ‘Language Project’ with the 
primary aim of creating more than a basic reading scheme 
(Morris, 1976).  Over the years to 1983, Language in 
Action, incorporating ‘Phonics 44,’ was produced with the 
assistance of some thirty, freelance children’s writers and 
artists.  That, for me, was a wonderful, enriching 
experience, and I shall never forget all involved who were 
so keen to use their considerable talents to provide children 
and teachers with attractive, effective classroom resources 
for language and literacy development. 
 By 1983 my applied research for Macmillan 
Education and the BBC had brought me many invitations to 
act as consultant for other organizations at home and 
abroad.  I gladly accepted a few of them such as the 
American ‘Right to Read’ program when directed by Ruth 
Love whose friendship has since opened up for me many 
doors to valuable experience.  At the same time, I was aware 
of the much-needed, ‘pure’ research to which I could 
contribute using financial resources provided by my 
‘applied’ research. 
 With permission from the Rector of the 
Roehampton Institute of Higher Education, I therefore 
began an investigation in its four constituent colleges to 
discover to what extent student teachers, at the beginning of 
their pre-services course, ‘understood’ the nature of English 
orthography so necessary to help children acquire initial 
literacy skills. 
 The generally poor results of the 275 
undergraduates involved forced the Rector reluctantly to ask 
me to discontinue the research because of the distress they 
had caused.  As subsequently described (Morris, 1986, 
1989), they provoked mixed reactions elsewhere.  However 
researchers in England and the USA administered my 
linguistic questionnaire to their students with similar results 
to mine as a guide to the necessary content of future 
courses. 
 In 1985 I had an invited discussion with Sir Keith 
Joseph (the Education Secretary) about what was urgently 
needed in educational provision to help solve the 
continuing, serious problem of illiteracy.  I informed him 
that, despite citing reputable research evidence, it was still 
very difficult to convince the teacher-training establishment 
of the need to include, requisite, detailed knowledge about 
the English spelling system in courses for initial literacy 
instruction.  He then persuaded me not to waste all that 
evidence by using it for the first time to help the private 
sector. 
 I followed his advice and, eventually, devised The 
Morris-Montessori Word List (Morris, 1990) primarily for 
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use by student teachers at what is now the ‘Montessori 
Centre International’ in London.  It is also another example 
of applied research and, to date, contains the most detailed 
exposition of ‘Phonics 44’ which, like its story form in 
Language in Action, can be used as a diagnostic 
instrument. 
 
Travels To Share Information 
Ever since I became a professional researcher I have 
travelled the world with Michael to share information with 
scholars, writers and artists in our retrospective fields.  In 
my case, I have learnt a great deal about the methods of 
instruction generally used in each country to help learners 
achieve success, and about persistent problems causing 
failure. 
 Because I have been a ‘free agent’ since 1965, the 
list of my language and literacy tours in over twenty 
countries (17 in the USA alone) would probably qualify for 
The Guinness Book of Records.  So too would be the 
number of times I have voiced the thought, ‘If only literacy 
education in English-speaking countries had a reliable 
research base backed by commonsense,’ and heard the 
same sentiment echoed wherever it has been discussed by 
‘truth seekers’ recognising the dangers ideological and 
political bias. 
 From what I have read recently in educational 
papers including IRA’s Reading Today, the tide is turning 
towards a demand for action based on research evidence.  
Perhaps therefore, now that my travelling days are almost 
over, I can still look forward to reading about promising 
developments to some of which I have devoted my life.  
Meanwhile I have more honorary work to do, especially as 
Patron of the Queen’s English Society as there is a 
continuing need for the Society (Morris, 1998) and to 
publicise what research tells the English teacher and 
political leaders responsible for educational provision 
(Morris, 2001). 
 
The Last of Life 

Finally, despite Robert Browning’s encouraging 
words, I am not too keen on growing old, and I expect that, 
for me, the best of life has already ‘been’ considering the 
fantastically interesting, happy life I have so far been 
privileged to lead.  Nevertheless, I hope to live long enough 
with my beloved husband Michael to achieve several 
objectives in the form of a joint legacy for younger people 
and institutions we know will make the best use of what we 
have to leave for the good causes we have done our best to 
serve. 

At least, in that sense, therefore, ‘the last of life 
for which the first was made’ will come to pass. 
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The Charles and E. Jennifer Monaghan Collection: 
Historical Resources in the Midwest  
By Arlene L. Barry 
 

In the spring of 2001, the Monaghans donated a 
wonderful collection of literacy materials to the University 
of Kansas.  Now designated the Charles and E. Jennifer 
Monaghan collection, the 1400 volumes present methods 
and materials of reading instruction from the Colonial 
period to the 1940s.  Good fortune can be serendipitous and 
the process that led to this donation was an unexpected one.  
It began several years ago with a request from the 
International Reading Association.  In 1997, IRA President 
Elect, Kathy Ransom, sent me an email.  As the History of 
Reading SIG President at the time, Kathy contacted me with 
a “wild, hair brained idea for the San Diego conference in 
1999.”  With the 1999 conference titled, “Write the Past-
Read the Future,” President Ransom asked if our SIG would 
be willing to put together a “display of reading texts from 
the past.”  The response from the Executive Board was 
exemplified by the comments of Grace Haskins,  “WOW!  
Kathleen’s request is a real breakthrough.  What a way to 
generate interest in the history of reading.”  Suggestions on 
format and offers of assistance were forthcoming.  An 
exhibition of beginning reading materials at the 1986 IRA 
Convention by Vincent Faraone and H. Alan Robinson 
provided some structure and inspiration for our own.  
However, the dilemma was, where would we get the books 
to display?  Understandably, universities would not lend 
their collections.  Here is where Charles and Jennifer came 
to the rescue.  As founder of the History of Reading SIG in 
1975, Professor Jennifer Monaghan never missed an 
opportunity to promote the history of reading.  She and 
Charles, a journalist for the New York Times and 
Washington Post, offered items from a collection they had 
been building for decades.  According to Charles, their 
collection began in 1975, with pieces from book barns and 
antiquarian bookstores out East.  They were then able to 
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broaden the geography of their collecting when Charles’ 
assignments required nationwide travel.  The value of this 
collection was recognized early on, as scholars, like 
University of Delaware’s Richard Venezky, microfilmed 
dozens of the primers to include in his microfilm collection 
of American primers.  

One of my charges in the exhibition process was 
to work on the physical display of the books.  It was at this 
point that our relationship with the Spencer Research 
Library began.   Spencer librarians, who frequently 
mounted exhibitions, taught us how to produce a 
professional looking exhibit.  We learned to make our own 
support wedges, exhibition cradles, and butterfly book 
mounts (which can cost as much as $298.95 if purchased).  
We became experts at the use of Mylar strips to keep books 
open to example pages and learned to  “listen to the book” 
so as not to damage bindings.  Various presentation options 
were modeled for us with our books so we could efficiently 
set up an exhibition with 74 items.  Finally we learned to 
wrap the valuable books for shipping, since they traveled 
from New York to Kansas to California and back again.  

The exhibition, titled Writing the Past:  Teaching 
Reading in Colonial America and the United States, 1640-
1940 was mounted and deemed a success.  A monograph 
with the same title was distributed at the exhibition and is 
currently published by the International Reading 
Association.  

Shortly after the San Diego Conference, the 
Monaghans decided that retirement warranted smaller 
accommodations and fewer books.  It was time to find a 
new home for the collection and their association with 
Spencer librarians made it a natural fit.  The collection was 
gratefully accepted by KU since it complimented and 
extended the Spencer Library’s   substantial holdings in 
similar fields.  The University of Kansas feted the 
Monaghans in a ceremony during the spring of 2001.  
Another exhibition was mounted at that time, titled  
“Young American Readers.”  It was a combination of 
volumes from both the Monaghan and Spencer collection.  
This display, with text and digitized images of materials 
can be viewed on the Spencer website at 
http://spencer.lib.ku.edu 
 The Kenneth Spencer Research Library is the 
regional history, archive, and rare books and manuscripts 
library of the University of Kansas.  The staff welcomes all 
who wish to consult the collections.  Librarians, archivists, 
and allied staff are available to help all who visit the 
Spencer Library on site or online.  Now KU can better 
support historical research and hopefully, future SIG 
members. 
 

 
 

 
Image of a Hornbook from the Charles and E. Jennifer 

Monaghan Collection at the University of Kansas 
 

IN MEMORY OF JEANNETTE VEATCH 
 

Jeannette Veatch passed away in Phoenix, AZ on 
April 18, 2002 after a brief illness. Dr. Veatch was known 
for her work, as early as the 1930's, in Individualized 
Reading Instruction and her strong and vocal opposition to 
the use of basal readers. A few weeks before her death at 92, 
she was excited about conducting workshops for Maricopa 
College reading tutors 
in the America Reads program. 

Jeannette Veatch was a pioneer in bringing 
children's literature and support for self-selection of 
materials into classrooms. She was argumentative but 
always passionate about kids' right to read and teachers' 
rights to teach. 

 

 
 

Jeannette Veatch at her 90th Birthday Party 
 
THREE PRESENT PAPERS AT IRA IN SAN 
FRANCISCO 



History of Reading News                        Fall 2002   9 

 
 
The IRA Annual Convention in San Francisco this past 
May was another great success for the History of Reading 
SIG.  Three presenters enlightened attendees with very 
interesting papers. 
 
The Rise of the Adult Education & Literacy System of the 
United States: 1600-2000, by Thomas G. Sticht, explored 
the special role of various organizations such as the U.S. 
military, National Education Association, Carnegie and 
Ford Foundations to the passage of the Adult Education 
Act in 1966, which formed the official beginning of the 
Adult Education and Literacy System. 
 
This was followed by Classics in Reading Education, by 
Richard Robinson, who asserted that the field of literacy 
education has a rich and renowned history.  From the 
earliest times educators have thought and written with skill 
and insight about the teaching of reading with all its myriad 
facets and mysteries. In many instances these teachers of 
the past have struggled and reflected deeply bout some of 
the very same dilemmas and problems faced by current 
reading teachers.  It is because of this shared ground or 
common heritage that we today need to listen carefully to 
reading educators of the past. 
 
The third presentation was Reading the Marketplace: The 
Culture of the Book in Nineteenth-Century America, by 
Sarah Ann Wadsworth.  This presentation was based on the 
2001 History of Reading Dissertation Award winner and 
our lead article in this issue addresses her study. 
 
Many thanks from the History SIG to those who attended 
and participated in our Annual Meeting in San Francisco. 
 
HISTORY OF READING SPECIAL INTEREST 
GROUP OUTSTANDING THESIS/DISSERTATION 
OF THE YEAR AWARD 
 
Guidelines for 2003 Award Year 
 
The History of Reading Special Interest Group announces 
an open call for submission to its Outstanding 
Thesis/Dissertation of the Year Award on the history of 
literacy.  A prize of $200 will be awarded to the masters or 
doctoral student's work that represents the best scholarship 
on the history of literacy, broadly defined to include the 
history of authorship, books, 
instruction, audiences, publishing, spelling, reading, and 
writing. 
 
The winning thesis or dissertation is announced at the 
annual meeting of the History of Reading SIG, which 
coincides with the International Reading Association's 
annual meeting in early May of each year.  In addition to 
the $200 prize, winners of the award receive a special 
plaque as well as a three-year membership in the SIG. 
 
Recipients of the award are invited to present a paper based 
on their thesis/dissertation as part of the next annual 

meeting of the SIG.  The deadline for submitting 
applications for the 2003 award is January 15, 2003; 
theses/dissertations must have been completed and approved 
between January 1, 2002 and December 31, 2002. 
 
GUIDELINES FOR APPLYING 
 
1. Submit three copies of the "Title Page Form."  A 
downloadable copy of this form can be found on the SIG's 
website: http://www.historyliteracy.org. 
2. Submit three copies of an abstract.  The abstract should 
be typewritten according to the official style required at the 
sponsoring university. Photocopies are acceptable. 
3. Submit three copies of a monograph based on the 
thesis/dissertation research.  The monograph should be no 
less than five typewritten pages and no more than ten pages.  
It should be double-spaced and written in English. Font size 
should be no smaller than 12 point.  The monograph should 
be written with no identifying data as to the author or the 
university affiliation.  Include a reference list, which will 
not be counted as part of the 5-10 page body of the 
monograph.  (NOTE:  Applicants should be 
prepared to submit one copy of the thesis/dissertation itself, 
if requested.) 
4. Submit a signed letter from the faculty sponsor on official 
letterhead of the university, attesting to the degree and date 
of its award. 
5. Only masters or specialist degree theses/doctoral 
dissertations which have been completed and approved 
between January 2002 and December 2002 will be 
considered for the 2003 award.  More than one 
thesis/dissertation may be submitted from a single 
university. 
6. The applicant's degree can be in any discipline; however 
the thesis/dissertation must clearly be an historical research 
project related to literacy. 
7. All entries will be judged by a jury of three literacy 
historians who are members of the History of Reading SIG 
Thesis/Dissertation Award Committee.  The decision of the 
judges will be final. 
8. The envelope containing 3 copies of the Title Page Form, 
3 copies of the Abstract, 3 copies of the Monograph, and the 
Faculty Sponsor Letter must be postmarked no later than 
January 15, 2003, and sent to: 
   P. David Pearson 
   Professor and Dean 
   History of Reading SIG Thesis/Dissertation Award, Chair 
   Graduate School of Education 
   1501 Tolman Hall #1670 
   University of California, Berkeley 
   Berkeley CA 94720-1670   USA 
   510 643-6644 (voice) 
   510 643-8904 (fax) 
   ppearson@socrates.berkeley.edu 
9. Additional information and copies of these forms can be 
found at the SIG's webiste:  http://historyliteracy.org 
 
CORRECTION 
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Jennifer Monaghan writes: "In my editorial for the last 
issue of the newsletter, "Farewell, So Long…" (HRN 
Spring 2002, p. 10), I misstated the number of times 
Richard Robinson, University of Missouri-Columbia, 
edited the spring newsletter. He edited not only the spring 
issues of 1989 and 1990, but those of 1991 and 1992 as 
well." 
 
NSSE ONLINE 
 
A message from NSSE: 
 
We are happy to let you know that the National Society for 
the Study of Education is online!! Now you can search for 
topics and authors with our online listing of over 100 years 
of NSSE yearbooks and chapters, contact our board, learn 
more about the Society, and comment on yearbooks and 
other NSSE initiatives. You can share information about 
your research interests or your work with NSSE colleagues 
if you choose to register on our networking page, too.  
Please take a look at http://www.uic.edu/educ/nsse. 
 
SIG ELECTS NEW OFFICERS 
 
During the spring of 2002, new officers were elected to the 
History of Reading Special Interest Group of the 
International Reading Association. 
 
The Officers for 2002-2003 are: 
 
President:  
Douglas Hartman 
Email: dkh@pitt.edu 
 
First Vice President (Programs): 
Greg Brooks 
Email: g.brooks@Sheffield.ac.uk 
 
Second Vice President (Membership): 
Lucille Schultz 
email: Lucille.Schultz@uc.edu 
 
Secretary:     
Phyllis Schantz 
email: schantz@tenet.edu 
 
Treasurer:     
Grace Vyduna-Haskins 
email: gsh@mc.net 
 

POLLARD NOMINATED TO READING HALL OF 
FAME 
 
For the past few years, the Reading Hall of Fame has 
requested that the History of Reading SIG present a notable 
person from the history of reading for nomination to the 
Reading Hall of Fame.  This year, the SIG chose Rebecca 
Smith Pollard as its nominee. 
 
Rebecca Smith Pollard (1831-1917) 
 
Rebecca Smith Pollard's extensive contributions to reading 
and writing education were grounded in her background as a 
novelist, journalist, newspaper publisher, poet, hymn writer, 
and teacher in private schools in Kentucky, Iowa, and 
Illinois. 
 
Pollard's work in the field of reading represented a pioneer 
effort in terms of creating a sequential reading program of 
intensive synthetic phonics, complete with a separate 
teacher's manual and spelling and reading books, and 
moving into a broad based graded series of literature 
readers.  Her series is important for its high correlation of 
spelling and reading instruction, for its concern for the 
interests of children, for its incorporation of music into the 
process of learning to read, and as the forerunner for other 
phonics systems. 
 
Pollard published her first textbooks in Chicago in 1889 
through Western Publishing House, a subsidiary of 
American Book Company.  Within the next eight years she 
expanded her readers through six grade levels and produced 
an advanced spelling book.  As the 20th century 
approached, her readers were used in every state in the 
Union and were still in use in Keokuk, Iowa, as late as 
1937.  Few women have single-handedly contributed so 
much to the field of reading. 
 
WWW.HISTORYLITERACY.ORG  GETS FACELIFT  
 
The History of Reading Special Interest Group sponsors a 
web site that showcases all of the facets of the organization.  
This past summer, Doug Hartman, Jennifer Monaghan and 
Joe Zimmer, in concert with Chen Fu, a doctoral student in 
Educational Technology at the University of Pittsburgh, 
completely overhauled www.historyliteracy.org to give it a 
more professional look and feel.  The web site features all of 
the news of the History SIG along with a wonderful 
collection of all of the back issues of the History of Reading 
News.   
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